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Toolkit Overview
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The Vision
The Department for Education has identified 12 areas to receive focused resources to improve
social mobility. Ranked 292nd out of 324 districts in the Social Mobility Index, Ipswich is one of the
areas in England chosen by the government as an opportunity area (OA). The Opportunity Area is
designed to unlock the potential of England’s young people through education.
This new approach brings an additional £6 million funding for the area. This will be used to fund
local, evidence based programmes and projects which will explore new methods of addressing
specific barriers to learning in the area, aimed at improving social mobility over a period of three
years, starting long term development and partnerships.
The vision is for all young people in Ipswich to be happy, confident, ambitious and flexible
lifelong learners. The aim is for all children and young people in Ipswich to fulfil their potential and
access the opportunities available to them, regardless of their background.
Using data and intelligence from local partners, the Ipswich Opportunity Area (IOA) has
established four priorities for achieving this vision:

The Priorities
Priority 1: Ensure all children in Ipswich are prepared to learn for life by developing key behaviour
such as resilience and self‑regulation.
Priority 2: Strengthen the teaching profession in Ipswich by providing world-class support
and development.
Priority 3: Improve attainment for disadvantaged pupils by embedding evidence- based practice
in the teaching of English and maths.
Priority 4: Inspire and equip young people with the skills and guidance they need to pursue an
ambitious career pathway.

IOA Governors and Trustees
In recognition of the important role that school governors and trustees play in supporting and
challenging their schools, the IOA has invested in the development of this practical ‘toolkit’ to act
as a guide to assist in the delivery of governor and trustee duties. This investment complements
Suffolk County Council’s commitment to the ‘Raising the Bar Programme’, combined with school
governor advice and support services provided by School’s Choice. The programme aims to
continue to improve levels of educational attainment across the county by championing the
importance of exceptional leadership and governance across the education sector.

Raising the Bar
‘Raising the Bar’ is Suffolk’s programme and commitment to improve levels of educational
attainment across the county. The number of Suffolk schools being judged good or outstanding by
Ofsted is at 87%.
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By working together with education providers, families, communities and businesses, ‘Raising the
Bar’ will ensure that every child can achieve their full potential, build a strong reputation for Suffolk
education and deliver wider benefits for the county and its economy. ‘Raising the Bar’ has three
main priorities:
Priority 1: Exceptional leadership and governance across the education sector.
Priority 2: Excellence in teaching and learning driven by system led improvement and innovation
Priority 3: The best opportunity for every child and young person.

Governor and Trustee Toolkit
Governors and trustees have a vital role in driving the direction of their schools towards the Ipswich
Opportunity Area outcomes by 2020/21. This toolkit aims to ease the pressure and complexity of
the governance role. The toolkit is made up of a series of audit tools, providing advice and guidance
on targeted aspects of governance, as well as offering practical templates for use in school.
Governing boards work tirelessly to deliver the very best outcomes for their schools, pupils and
local communities. They have a significant degree of autonomy in schools and ensuring ‘good
governance’ is not always straightforward in a complex and rapidly changing landscape. Schools
do not work in isolation from their communities, they are integrated and connected. The quality of
their work is a matter of considerable importance, as the effectiveness of a school governing board
can determine the future success of the school. The consequences of school performance can be
far and wide reaching for individuals, families and communities.
The toolkit is underpinned by the ‘DfE Governance Handbook’, the ‘Competency Framework for
Governance’ and the ‘Academies’ Financial Handbook’. Each tool highlights the statutory duties
and provides a framework for the actions that governors must take. The templates can be used
and adjusted to suit each school. Alongside the prompts there are suggestions for questions that
governors can ask to ensure effective leadership and challenge.
Governors and trustees will, thereby, have the mechanisms needed to increase knowledge,
expertise and confidence to appropriately support and challenge school ethos and accountability.
The audit tools provided enable governors to fulfil their three strategic roles
•

Ensuring clarity of vision, ethos and strategic direction

•

Holding the executive leaders to account for the educational performance of the
organisation and its pupils, and the performance management of staff

•

Overseeing the financial performance of the school and making sure its money is well spent

By ensuring they are fulfilling these roles, governing boards can have a direct impact in
strengthening the teaching profession (IOA Priority 2) by offering appropriate support and
challenge and directing appropriate resources.
The tools provided will also have a positive impact on Priority 3, by supporting those working with
disadvantaged pupils, in particular Looked After Children, SEND and children with emotional or
mental health needs.
By having high expectations and effective parental engagement, governors also have a key role to
play in Raising the Bar by providing exceptional leadership and governance.
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Holding School Leaders to
Account
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Holding School Leaders to Account
Holding school leaders to account is one of the three core functions of the governing board:

1. Ensuring clarity of vision, ethos and strategic direction;
2. Holding the executive leaders to account for the educational performance of
the organisation and its pupils, and the performance management of staff; and
3. Overseeing the financial performance of the school and making sure its money is
well spent.
To do this effectively governors need to know what the current picture is via the School Self
Evaluation Form (SEF) which:
•

Provides details of the school’s strengths and weaknesses

•

Informs the School Improvement & Development Plan

The question that then needs to be asked is:
•

Where is the evidence to back up the judgements?

Any areas of weakness identified in the SEF should then feed into the School Improvement and
Development Plan (SIDP). This should clearly set out:
•

The priority description with clear objectives

•

Success criteria

•

Who is responsible for implementation

•

Timescale

•

Cost

•

Training resources and implications

•

Who (including governors) will monitor

•

Who (including governors) will evaluate

Progress against the SIDP will be reported in the headteacher’s regular report to the governing
board along with other aspects of key information that governors need to fully hold the school to
account.
The following pages provide examples of questions that could be asked to ensure governors are
holding leaders to account for various aspects of school improvement.
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Area of Improvement

Source of Evidence

Vision:
•
•
•
•
•

What is it?
How is it communicated?
What do we expect to see if it is working?
How is it monitored?
Where is the evidence?

Pupil Outcomes:
• How does pupil attainment compare with national
expectations and averages?
• Are there any variations between year groups, subjects
and groups of pupils?
• How are the various groups of pupils progressing
relative to their last key stage results (by subject)?
• What is our strategy for improving the areas of weakest
performance as well as standards for all pupils?
• Does the SEF/SIDP reflect the strengths and
weaknesses of our data?
• How will we know if our approach is working?
• Are you familiar with the school’s tracking and
monitoring systems for improving attainment and
progress?
• How is the school closing the gap for any
underperforming groups?
• Who are the vulnerable pupils (Free school meals,
Looked After Children, SEN, EAL etc.) and how have
they performed relative to their peers?
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• Are you familiar with the headline data for Key Stage 1,
2, or 4 in Analyse School performance(ASP)?
• Broadly speaking are you familiar with the trend in
attainment over the last 3 years? (EYFS, Key Stage 1,
2, and 4).
• What does the pupil progress data tell you about the
progress of pupils in the school at the end of Key Stage
1 and 2?
• What percentage of pupils performed in line with
expectations, and what percentage exceeded
expectations?
• How does this compare with National averages?
Teaching and Learning:
• How are you updated on the teaching of specific
subjects in school?
o All subjects
o Year groups
o Under the guidance of the HT or SLT
• Do you visit the school to observe lessons?
• Do you participate in learning walks?
• Do you jointly look at other evidence such as work in
pupils’ books to note progression and how marking is
used to further develop pupils’ understanding of their
learning?
• Do you talk to pupils about their learning?
• Are you aware of the ways in which the quality of
teaching is monitored across the school?
• Do you know how good practice is shared within the
school?
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• What is the Headteacher’s overall judgement of the
quality of teaching?
• How does this compare to previous judgements?
• What is the level of expertise/subject knowledge
amongst the teachers and teaching assistants?
• Is there evidence of impact on progress?
• What links exist between performance management
outcomes, CPD and standards?
Performance Management:
• How has the quality of teaching been influenced by
performance management?
• Does the quality of teaching correlate with the
performance data of pupils?
• How does the school use ‘Teachers Standards’ in the
performance management process?
• How have information and judgements been used to
inform decisions about salary progression?
• Is it consistent?
• Do performance management SMART objectives relate
to the School Improvement and Development Plan?
Attitudes to learning:
• Do pupils enjoy learning?
• Can they talk knowledgeably about what they need to
do next to improve?
• Are they articulate and confident about their learning?
• Do pupils have high aspirations?
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• How does the school celebrate pupils’ achievements, in
a variety of different ways beyond academic
achievement?
Quality of leadership and management:
• How do you act as a critical friend to the school and
specifically, the head teacher?
• How do you support the Head in their leadership role?
• How are leaders grown and supported in the school?
• How are new staff, including NQTs, inducted and
supported?
• How are support staff led and managed and how do
they contribute to improving outcomes for pupils?
• Are you familiar with the values and vision of the
school?
• Are you familiar with the School Improvement and
Development Plan and the school’s priorities? How do
you contribute to this?
• Can you explain your role as a governing board?
• How do you utilise your skills to best effect?
• Does the governing board have the right skills set?
• How have you developed as a governing board? What
training have you accessed?
• How do you think you could improve as a governing
board?
• Are governors linked specifically to areas of the
curriculum or phases? How does this help you know
more about the school? What is the impact of your
involvement?
• Are you aware of how the school manages its finances?
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• Are you aware of the Headteacher’s Performance
Management targets and how they relate to whole
school priorities and the Performance Management
targets of staff?
• Are you aware of the proportion of teachers who have
progressed along the main pay scale, those progressing
to, and through, the upper pay scale, those on the
leadership scale, and teachers who have achieved
additional responsibility points?
• What has been the governing board’s contribution to
school improvement?
Spending Decisions:
• Are we allocating our resources in line with our strategic
priorities?
• Do we get best value for money?
• How do our staffing levels and costs (teaching, nonteaching and administrative) compare with similar
schools? What is their impact on standards?
• Do our learning resources support quality teaching and
high attainment and progress?
• Are there opportunities for collaborating with other local
schools?
• Do we have a forward maintenance plan that ensures
the premises remain safe, secure and fit for purpose?
• What has been the impact of the Pupil Premium,
primary school sport grant and year 7 catch-up grant?
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Behaviour and Safety:
• Are pupils well behaved and polite?
• Do you know how any poor behaviour is addressed?
Are you familiar with the Behaviour Policy?
• Do you know about the measures the school has in
place to improve attendance and punctuality?
• Are learners taught in a healthy and safe environment?
• Do you know the designated governor and staff member
for safeguarding? How do they report back to the
governing board?
• Are you aware of any safeguarding concerns?
•
Monitoring:
•
•
•
•

Do we have a robust monitoring plan?
Do individuals know what is expected of them?
How are the outcomes reported?
Is monitoring effective in supporting or challenging the
school?

Relationships with the wider community
• What do parents think about the school?
• In what ways does the school promote community
relations?
• In what ways does it support the community and the
community support it?
• What are the ways in which the school works
collaboratively with other schools and institutions?
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Parental Engagement
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Parental Engagement
The purpose of this toolkit is to explore the parental engagement of your educational
establishment and understand why it is so important to work with parents and the
benefits of doing so.
Using the ‘Developing parent-education establishment partnership toolkit’
Within this toolkit, the word ‘parent’ is used to include parent, carer and guardian,
reflecting the diversity of arrangements for looking after and bringing up children and
young people.
This toolkit is designed to be a practical resource for education establishments. It’s a
framework to help them in their self-improvement journey.
School based family and parent support activities should have the improvement of
children’s learning as a clear and consistent goal. It should be kept in mind that
attempts by education establishments to engage parents are unlikely to be
successful if they represent a ‘bolt-on’ to mainstream activities and also that parental
engagement must be integrated into improvement of the education establishment.
Next steps for governors
To review the area of partnership with parents, it is advised that a small group or
committee of interested governors and others, for example a teacher, TA, or
alternative member of staff, to take the lead and ensure that their findings and
priorities for action feed into the overall school improvement planning.
Education establishments should review their current work with parents using the
self-evaluation grid provided in this tool. Views of parents and families should inform
the evidence base but be complemented by both those of a wide range of staff, as
well as other interested parties coming into contact with the establishment and its
work with parents.
Views of parents can be sought by a variety of means but small group consultations
with self-selecting and also personally invited parents to ensure a wide range of
views provide more useful data.
Education establishments are advised to complete the sections on ethos,
communication and supporting learning at home first. Depending on findings from
these sections, the group can decide to focus on just these areas for stage one of
improvement planning and return to the other sections later, or complete all sections
at the same time. The section on leadership will not normally require consultation
with parents.
Completion and analysis of the grid will enable the establishment to decide on
priority areas. The Good Practice column provides ideas for future practice. The
example development plan offers one way to proceed with next steps but all schools
will have their preferred methods of planning.
15

On evaluation of the partnership with parents, the education establishment might
wish to consider applying for an award for their work with parents. The following are
currently available;
•

Leading Parent Partnership Award (LPPA) is a national award that
provides a framework through which schools, early years’ settings and other
educational organisations can deliver parental engagement from early years
to post-16. (https://www.awardplace.co.uk/award/lppa)

•

The Schools’ Network’s Parental Engagement Quality Standard (PEQS)
quality assures and benchmarks schools’ work on parental engagement using
an assessment framework.

•

The Family and Childcare Trust’s Family First Quality Awards is a
national quality assurance process and quality improvement tool designed to
help keep families at the heart of practice for schools, as well as children's
centres, early years providers, and local authority Family Information
Services. (www.familyandchildcaretrust.org/families-first-quality-award).

Please note; more detailed information/reading about parent-education
establishment partnership can be found towards the end of this tool.
Good Practice
What it looks like when things go well
These are some of the desired outcomes from effective parent-education
establishment partnership.
•

Parents feel they are welcome in the school

•

There are lots of opportunities for parents to get involved in different activities
and there is evidence that they do get involved

•

The school understands the needs of all parents and develops ways of
working which are supportive and inclusive

•

People are asked about what is important to them and what they would like to
see happening

•

Pupils are contributing their ideas about what is important to them and how
they want parents and others to be involved and these ideas are used to
increase the engagement of parents.

•

Parents are motivated to continue their own learning
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Everyone recognises that parents have other commitments and responsibilities in
their lives
•

Parents are able to take part when and how they can. It is easy to step back
and pick things up later if circumstances change

•

Parents have the confidence and skills to take part and the skills that parents
have are used appropriately in the school

•

Teachers engage with parents in a variety of ways on a day to day basis in
order to build a positive relationship

•

The process recognises the diversity among the parents at the school and is
inclusive. For example, there is information about the ways that parents can
take part in the life of the school in different formats and languages.
Interpreters and signers are provided when necessary to ensure that all
parents have access to important information.

•

The school recognises the reluctance of some parents resulting from their
own bad experiences at school and provides positive ways for parents to be
involved in their own child’s school at a level with which they are comfortable.

•

Support and development opportunities are offered to everyone who is taking
on a new role such as membership of the Parent Council or volunteering to
help teachers with school activities.

•

The School improvement and Development Plan clearly indicates the different
ways in which parents can be involved in the school and their children’s
learning

What does Ofsted say? - School Inspection Handbook September 2018
Seeking the views of registered parents and other stakeholders
When a school is notified of a section 5 inspection, it is required to take such steps
as are reasonably practicable to notify all registered parents of registered pupils at
the school, including those who have been excluded, attend alternative provision or
are away from school.
Schools are also required to notify relevant bodies of the inspection, including
providers of alternative provision. Inspectors also have a statutory duty to have
regard to the views of parents and other prescribed persons at the point of a section
5 inspection.
Ofsted’s email confirming the inspection includes a letter that formally notifies
parents. It also explains how to use Parent View and how parents can contact
inspectors. Schools should encourage parents to complete Parent View by placing a
link on their website to the Parent View website. In addition, inspectors should
encourage the school to notify parents using its own electronic systems (such as
SMS messages), where these are available. Inspectors will review the evidence from
Parent View throughout the inspection to ensure that all online responses received
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during the inspection are taken into account. If the response rate for Parent View is
low, inspectors may take steps during the inspection to gather further evidence of
parents’ views.
Inspectors will also take into account any other evidence from parents, including the
results of any past surveys the school has carried out or commissioned. If individual
parents raise serious issues, inspectors should follow these up with the school and
record its response.
During integrated inspections of boarding or residential special schools, social care
regulatory inspectors will take account of the views that parents have given on
Parent View about the school’s boarding or residential provision. Views of children
and young people who are boarders or residential pupils and boarding staff will have
been gathered through Ofsted’s annual point-in-time surveys.
The views of placing authorities are also gathered for residential special schools.
Grade descriptors for the quality of teaching, learning and assessment
Outstanding
Parents are provided with clear and timely information on how well their child is
progressing and how well their child is doing in relation to the standards expected.
Parents are given guidance about how to support their child to improve.
Good
The school gives parents accurate information about how well their child is
progressing, how well their child is doing in relation to the standards expected, and
what their child needs to do to improve.
Grade descriptors for personal development, behaviour and welfare
Good
Parents, staff and pupils have no well-founded concerns about personal
development, behaviour and welfare.
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Parental Engagement
Self-Evaluation Grid
Please complete and use your answers to formulate an aspect of your School improvement and Development Plan on parental
engagement
Red = Not in place

Amber = Partially in place

Welcoming Families

1

Staff, including the leadership team, are
accessible and friendly and where practical
maintain a visible presence, especially
where parents drop off and collect their
children.

2

Where practical, the educational
establishment maintains a welcoming
reception area with a range of information,
displays and resources suitable for
children, young people and families.

3

The educational establishment
demonstrates that the physical and
emotional needs of parents have been
met.

R

A

Green = Evidence shows is fully implemented
G

Evidence

Good Practice Ideas

Names, photos and educational
establishment email address of
teaching staff are on the
website.
Teaching staff communicate
early in the academic year with
parents.

Space for confidential
conversations, secure buggy
storage, clear signage.
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4

All staff, especially reception and business
support staff, provide excellent customer
service to families.

In house training for staff.
Non negotiables shared with
staff in working with families
e.g. replying to parents’ queries
within set timeframe.

5

Staff able to share appropriate information
with parents about the educational
establishment, curriculum, progression and
other services that are available for
children and young people.

All staff to have access to
school /staff handbook

6

Vulnerable families visiting the
establishment for the first time experience
friendly, approachable staff, who are able
to listen, understand their needs and
provide reassurance and appropriate
information in a variety of formats.

7

Parents/carers looking for a school place
are offered opportunities to visit the school
with their children at convenient times.

8

The establishment demonstrates that it is
conscious of the different needs of specific
groups of parents e.g. fathers, single
parents, parents with particular needs,
parents from ethnic minority groups and
working parents.

Attendance of family support
practitioner at key meetings,
translation of school information
into variety of other languages.
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Leadership Management and Goverance

9

A senior member of staff has specific
responsibility for parent, carer partnership
work and has dedicated time for this.

10

There is a dedicated home link worker,
parent support adviser or family support
adviser - possibly shared with another
educational establishment.

11

There is an effective policy for working with
parents and carers and the wider family.

12

There is a clear complaints policy and
parents know who to complain to.
Staff understand the complaints policy.

13

Action planning to improve parent, carer
partnership is seen as a priority within the
Improvement/Development Plan and the
impact on pupil/student outcomes of any
actions is monitored and evaluated.

14

There is a clear commitment to parent and
carer partnership amongst all members of
staff and working in partnership with
parents and carers may be part of targets
and performance appraisal for staff.

R

A

G

Evidence

Good Practice Ideas

Use complaints as a way to
improve the service.
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15

16

Staff are inducted in order to meet the aim
of having a strong parent/carer partnership.
Continuing professional development in
working in partnership with parents and
carers and the wider community, is seen
as important for all staff.
There is an active Friends’ Association or
PTA.

Staff handbook.
New staff mentor.
CPD for staff.

http://www.pta.org.uk/
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Communication

R

A

G

Evidence

Good Practice Ideas

17

All parents and carers have easy access to
staff and can meet with them informally
and formally.

Consider home visits for more
vulnerable parents.

18

The establishment responds to the need
for flexibility to fit in with the lives of parents
and carers and their families by providing a
variety of dates and times for meetings and
providing plenty of notice, with regular
reminders.
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The educational establishment employs a
range of strategies for communicating with
parents and carers: letters, email, social
media, meetings, telephone, text, which
adopt an appropriate tone.

Parent noticeboards sited where
parents can easily read
information.
Whiteboards with daily
information in primary school
playground
https://www.parentmail.co.uk

20

The educational establishment’s website is
easy for parents to navigate to find relevant
information.

Include an up to date parent
section on the website with
relevant information - remind
parents it is there.

21

The educational establishment provides
regular two way communication with home
which helps to celebrate success and

Consider use of Twitter, class
blogs on school website.
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showcase achievement e.g. newsletter,
magazines.

Use local press to raise the
profile of the school in the
community.
Use of texting service, sending
postcards to parents
congratulating their children on
their successes.

22

The educational establishment reviews the
readability, quality, clarity and frequency of
major communications e.g. the content,
vocabulary and structure of newsletters,
reports, letters as well as reviewing other
non-print verbal and electronic
communications.

Use online SMOG (Simplified
Measure of Gobbledygook!)
reckoner to check accessibility
of written communications.
please see
www.scopevic.org.au/service/ac
cessible-information

23

The educational establishment provides
positive and constructive feedback to
parents and carers on a regular basis
about their children and what and how they
are learning.

Use of secure part of website for
parents having secure online
access to records on their
child’s academic progress,
behaviour, attendance and
punctuality and SEND.

24

Any assessment evidence e.g. annual
review, annual report is shared with
parents and carers in a clear and
accessible way and parents and carers are
involved in the target setting process with
parents and carers.

Mid-year parents’ evening so
parents are aware of any issues
and are able to offer support/nip
potential problems in the bud.
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25

Home-school agreements, if in use, are
regularly referred to and reviewed with
staff, governors, pupils and parents. They
state the importance the school places on
partnership.

No longer obligatory as from
January 2016.

26

The educational establishment ensures
that terminology used in communications is
easily understood by parents and carers
and any written communication is in plain
English with consideration given to parents
with literacy difficulties and those for whom
English is not their first language.

‘Jargon buster’ on school
website and in
induction/welcome pack.
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Learning at Home

27

Information is provided to all families about
the curriculum and children and young
people’s learning, not just those who are
able to attend workshops and meetings.

28

Regular opportunities are provided to
explain and show parents what their
children are learning and how parents and
carers can help them. This is done through
activities provided by the establishment,
written explanations, workshops, video and
website – all in user friendly language and
format.

29

Parents are given the opportunity to
support their children’s learning through
high quality home learning activities which
are clearly explained.

30

The educational establishment uses a wide
range of communications with parents e.g.
Twitter to enable parents to find out about
their child’s learning and contribute to this.

R

A

G

Evidence

Good Practice Ideas

Use of school website e.g.
inclusion of short videos on
how to support child’s reading,
variety of leaflets available.
Provision of more informal
learning /information
opportunities.

Guidance on class section of
school website - include use of
video and useful website links.
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31

The educational establishment ensures
that parents and carers with a variety of
needs, e.g. mental health difficulties, have
the opportunity to access opportunities to
learn how to support their children.

32

The educational establishment arranges
opportunities for parents and carers to
support them and their children at key
transition points e.g. pre-school, move to
secondary school, choice of options,
career pathways.

Use of family support
practitioners.
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Parenting

33

The educational establishment employs a
parent support adviser, family support
worker or equivalent to support parents in
their parenting role and ensures that all
parents are aware of this member of staff
and how to access their support.

34

The educational establishment ensures
that parenting/family support practitioners
receive supervision and ongoing
continuing professional development.

35

The educational establishment uses the
Family Support Process, where
appropriate, to support parents in their
parenting role and ensures that parents
are aware of support offered by Early
Help hubs.

36

The educational establishment has
effective links with other
agencies/services/departments to assist
families in health, welfare, housing etc.

37

The educational establishment arranges
opportunities for parents to take part in
special events alongside their children

R

A

G

Evidence

Good Practice Ideas

Perhaps organise an informal
marketplace for parents, information
workshop or establish a permanent
information point for parents at the
school entrance.
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within the establishment and beyond e.g.
theatre visits.
38

The educational establishment provides
opportunities for all parents to
understand what it offers and the
intended benefit for the young
person/child.

39

The educational establishment has a link
to the Local Authority website for parents
to access for additional support

40

The educational establishment provides
activities which foster social networks
and peer support between parents e.g.
drop in sessions, parent groups and
forums.

41

The educational establishment facilitates
parental access to parenting
programmes if requested.

http://solihullapproachparenting.com/
http://www.triplep.net/glo-en/home/

29

Consultation and Decision-making

42

Where required, the educational
establishment has the full number of
parent governors who are provided with
support when they first become
governors and are enabled to be
increasingly confident and skilled in
governance.

R

A

G

Evidence

Good Practice Ideas

http://www.nga.org.uk/Home.aspx
National Governance Association.

43

The educational establishment
encourages and actively supports the
formation of parent groups such as
Parent Forums, Parent Councils to
identify and respond to issues of interest
to parents as well as be actively involved
in shaping policy and curriculum.

www.parentcouncils.co.uk
www.nnpcf.org.uk
National network of parent carer
forums.

44

The views of parents and carers are
regularly sought and acted upon.

45

The educational establishment uses a
range of consultation techniques with
parents to listen to and obtain their
views on a wide range of policies,

Annual questionnaires - findings
analysed by governing board,
shared with parents as well as
action points for development and
progress.
Postcards requesting views of
parents always available for
completion at events.
Governors conduct 1:1 short
consultations with parents on
variety of themes - e.g. at parents’
evening, on playground in morning.
30

practices and events affecting their child
and takes their views seriously.
46

The educational establishment ensures
that it provides regular, accessible
feedback to parents after any
consultations and in a variety of formats
e.g. written newsletters, via website.

47

The educational establishment includes
parents and carers in decisions related
to the provision e.g. policy, planning and
evaluation.

48

The educational establishment provides
parents with current information
regarding policies, practices and both
pupil and establishment performance
data, ensuring that this is accessible and
user friendly.

49

The educational establishment works to
ensure that representative parents and
carers are from all racial, ethnic, socioeconomic groups are included in
decision making.

31

Volunteering and Collaborating with the
Community
50

51

The educational establishment promotes
and actively supports parents to volunteer
e.g. providing training, recognition and
thanks, offering a range of opportunities.
Parents are used extensively as a resource
for teaching and learning.
The educational establishment ensures a
flexible schedule of events and
opportunities to allow employed parents
and carers, and/or those with children in
other age ranges to participate.
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The educational establishment identifies
and integrates resources from the
community to strengthen children’s/young
people’s learning and development and
family practices.
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The educational establishment ensures
user friendly information is available to all
parents regarding the provision of
community health, cultural, recreational,
social support and services.

54

The educational establishment ensures
information is available on community
activities that link to skills, talents and
interests of children/young people.

R

A

G

Evidence

Good Practice Ideas

Coordinator for parent
volunteers with maintained
contact list.
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55

The educational establishment has
partnerships with other services e.g.
counselling, cultural, recreational agencies
and organisations and businesses and
makes these known to families.

56

Children/young people and their families
are involved in providing a service to the
community via the provision of, for
example, art, music, and/or drama
activities.

57

The educational establishment offers itself
as a learning resource for parents and
carers and the wider family/community e.g.
offering ICT facilities and courses, training
for volunteers, Family Learning courses,
Adult Education courses.
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Suggested template for a development plan on engaging parents

Target audience
Aims and objectives

Theme and activities
Partners
Venue
Promotion

Fathers of children eligible for free school
meals in years 3, 4 and 5
Highlight the important role that fathers can
play in the learning and development of their
children
Possible theme: Technology of the Future
Local organisation which provides technical
experts, college IT department, parents
School hall and IT room. Room decorated
with balloons, displays etc.
Posters, leaflets, school Tweets and one to
one promotion

Progression and
timelines

Follow up activities to try at home, list of
websites, free booklets

Evaluation and success
criteria

Evaluation forms - photographer and
families interviewing/filming each other
about the event

Find out from fathers what they would be interested
in learning with their children
Set out aims, objectives and goals in a document
and use it as a basis to approach potential partners
Themes and activities to be decided after
consultation with parents, teachers and governors
Write letters to potential funders, activity organisers
and business organisations for prizes
Recruit and brief people to help out on the day
Design leaflets and posters - put information on
school website and brief class teachers and parents
about face to face promotion to fathers
Compile resources information
Develop activity sheet to be taken home
Produce evaluation form, book a photographer
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Additional reading on parent-education establishment partnership
Introduction
‘Working with homes and parents - you haven’t got the time not to’ Professor
Iram Siraj- Blatchford Centre for Literacy in Primary Education conference, March
2015
Schools would not exist without parents. Surprisingly, school aged children spend
only 15% of their waking hours in formal schooling. Much of the remainder of time is
spent with family and friends.
Parents are a child’s first and most enduring educators. They are the prime
educators until the child enters an early years’ setting or starts school, and they
remain a major influence on aspirations, attitudes to learning and achievement
throughout their child’s school life and beyond. They are partners in the schooling of
their children and should be treated as such.
Education establishments, early years’ settings and parents all have crucial roles to
play if children are to achieve their full potential. This potential can be realised far
more effectively if there is a strong learning partnership between all involved.
When parents are engaged, both in their child’s learning and in the life of the school,
children do better.
‘Research shows that at age seven, the degree to which families engage with their
child’s learning has six times more influence over the child’s educational attainment
than the quality of the school.’ Desforges and Abouchaar (2003) ‘The Impact of
parental involvement, parental support and family education on pupils’ achievement
and adjustment’, DfES research Report 433
‘The younger the learner, the bigger the relative effect of parents/carers on
achievement- but even at age 16 the impact of parent/carers is highly significant so
that learners with enduring parental support perform better in their examinations.’
Dufur et al. (2013)’ Does capital at home matter more than capital at school? Social
capital on academic achievement’
Engagement and partnership with parents is thus a lever for education establishment
improvement. It is important that establishments find ways to draw parents in to
encourage a culture of genuine participation and collaboration. This requires time
and commitment from the school but the benefits to all are many and justify the time
and energy.
School, family and community partnerships alone can’t produce successful students,
however activities involving these influences can engage, energise, guide and
motivate students to succeed. If children feel cared for and encouraged to work hard,
they are more likely to succeed. Education establishments that are able to engage
with their families and community groups as partners in education, exert a powerful
lever through which to raise standards and improve learner well-being.
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Why the parent-education establishment partnership is of value
Working well with parents and developing a partnership, supports education
establishments in improving and sustaining improvement and brings significant,
consistent and lasting benefits to children, parents and education establishments
which can be manifested in the following ways;
•

Improved levels of achievement – parents’ active engagement in recognising
and supporting their child’s learning has a real impact on achievement.
(Professor Charles Desforges with Alberto Abouchaar - ‘The Impact of
Parental Involvement, Parental Support and Family Education on Pupil
Achievement and Adjustment’, 2003). For example, children of parents who
take an active interest in their education and show high levels of interest,
progress 15% more in maths and reading between 11 and 16 years than
other children. Gains in pupil achievement stemming from parental
engagement initiatives tend to be permanent

•

Parents are better able to help and encourage their children. (Many parents
are not fully aware of the importance of their role in their child’s education.
Those who are aware, are keen to support their child but often lack the
confidence and need support)

•

An improved sense of belonging by the family and their subsequent inclusion
in the school and community

•

Increased aspirations of all involved. Parents’ aspirations for their children
strongly predict their children’s achievement

•

A greater sharing of information, including assessment evidence, with all
partners having an equivalent role

•

More positive pupil attitudes and behaviour towards learning and school

•

Increased parental participation in all aspects of school life

•

Improved teacher well-being (while the majority of teachers enjoy a positive
relationship with pupils’ parents, when difficulties do occur they can have a
significant impact on the mental health of the teachers concerned)

•

Parents bring skills which complement teachers’ skills and expertise

•

Parents contribute their time so together, parents and teachers are able to do
more activities with pupils than teachers can do on their own
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Challenges to parent - education establishment partnerships
There are, however, challenges in developing the parent - education establishment
partnership and increasing parental engagement. Some of these are;
Beliefs and knowledge of school personnel
•

Belief that partnering with families in decision making will diminish authority

•

Staff perception that parental engagement should ebb focused exclusively on
pupils’ attainment and schoolwork.

•

Staff don’t always recognise or value the ways in which parents are already
engaged with supporting their children’s learning

•

View that education establishments do not have a role in assisting parents
develop a level of self-confidence to see themselves as capable coeducators.

•

Staff often lack the confidence and knowledge to work with parents

•

Lack of staff training and knowledge of research

•

Little professional preparation for a role in developing partnership with
parents

•

Little understanding of the day to day pressures some parents might be under

•

Not feeling comfortable talking to an adult

•

Staff perceptions of parents’ reactions

Belief and experiences of parents
•

Lack of confidence

•

Parents’ own experiences of school

•

Feeling they have nothing to contribute as their own lack of knowledge or
skills they feel puts them at a disadvantage

•

Parents may feel unwelcome or even intimidated by the school or by parent
organisations themselves

•

Gender barriers - some men may feel out of place and that they don’t have a
role as many activities are held during the day and are mainly attended by
women.

•

Low self-esteem and confidence of some parents

•

Lack of trust

•

Apathy

•

Parents devolve responsibility to school - not my job
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School practices
•

Education establishments fail to take action to positively engage parents

•

Reporting to parents from a deficit model, where learners’ weaknesses are
described in detail and strengths are sometimes ignored.

•

Engagement strategies often lack a clear, consistent focus on raising
children’s achievement

Physical factors
•

Some parents aren’t easily accessible

•

More parents working

•

Competing family demands

•

Physical barriers to get into school e.g. code system on doors

•

Lack of childcare

•

Location of the school or transport for parents

•

Time demands on parents and school staff

Cultural issues
•

Clash of value systems and parental priorities different to those of school

•

Language and cultural difficulties between families and education
establishments that are not understood by staff, together with a lack of
strategy to engage the ‘hard to engage’ parents.

•

Deeply ingrained and institutional histories that do not value partnership

(R McKeand 2003 ‘Literature review of Parent-school Partnerships’ – ACER
Unpublished) Education establishments therefore need to evaluate their parental
engagement and partnership practices and seek ways to engage with all parents.
The Parental Engagement Toolkit self-evaluation grid which is part of this toolkit
offers a useful starting point.
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Principles which underpin effective parent-school partnerships
In moving forward to develop the partnership, it is advised that the following
principles are adhered to;
•

Parents, irrespective of socio economic status, education level, cultural
background or family structure want their children to do well in school and can
contribute constructively to the work of the school.

•

Every child has a right to an excellent education and to reach their full
potential

•

Parents are the first educators of their children and have a continuing
collaborative role to play with education establishments as their children move
through the various levels of schooling.

•

Families and education establishments value quality teaching and respect
teachers’ professional expertise

•

Effective education establishments provide a nurturing and supportive
learning environment

•

Leadership is critical to building, maintaining and renewing partnerships.

•

Families and education establishments value the diversity of families and use
this as a resource for building partnerships and communities.

•

Good partnerships between families and education establishments are based
on effective two way communication and trusting, mutually respectful
relationships.

•

The information parents have about their child is valuable and can help with
improving learning outcomes

•

All education establishments should know and understand the profile of their
pupils’ parents and families, as well as that of the local community and
available support services in which the school is located.

•

Education establishments should have written policies, implementation plans
and success indicators for the development of partnership with families.

•

Partnerships involve all organisations that support families and education
establishments

•

Partnership arrangements should be regularly evaluated and reported upon
as part of a continuous improvement cycle

•

All stakeholders - head teachers, teachers, parents, governors, family and
community members require support in order to build their capacity to engage
in partnership arrangements.
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Factors which contribute to the successful leadership of parental engagement
(taken from The National College of School Leadership’s 2010 study of ‘Leadership
for Effective Parental Engagement’ – a study of 10 clusters of schools)
a. Vision, values, culture and strategic direction form a core underpinning to
successful practice. The schools, children’s centres and clusters where these are
strongly held and deeply embedded have developed parental engagement
opportunities that are focused on meeting the needs as perceived by parents.
Furthermore, staff focus on working with parents to support their children – both in
terms of their learning in school and beyond – more effectively. They are driven by
moral purpose and consistently believe that parents matter. The greater the
involvement of parents in their children’s education, the greater the impact. This is
particularly evident in children’s centres but is a growing strength in many schools
and clusters. The critical shift for many of the clusters has been to create a culture
that embeds collaboration – doing with rather than doing to. This is evidenced
through detailed tracking, i.e. monitoring and evaluating the outcomes and listening
to the perceptions of staff, parents and children. Creating a strong vision,
underpinned by clear core values, enables schools, children’s centres and clusters to
develop strategy and practice that is sustainable and mainstream, not merely bolted
on.
b. Leadership of parental engagement is critical. It takes many forms and
involves a wide range of personnel. It is almost always, however, driven by a key
senior leader – often the headteacher but not exclusively so. There is a strong link
between the effectiveness of the leadership and the vision and values that underpin
the work. In many clusters the leadership is widely distributed with multiple
opportunities for staff and parents to develop their leadership skills. Leadership is
seen to operate at many different levels. Sometimes it rests almost exclusively with
the headteacher but in other contexts it is evidenced by the trust and autonomy
extended to parent workers on the ground or anywhere in between. The integrity,
sense of purpose, commitment and passion displayed by leaders are, however,
common throughout. Without such leadership this sometimes challenging but
ultimately rewarding work is likely to be severely limited.
c. Parental engagement focuses on both bringing parents into school and ongoing out to meet them in the community. A critical factor is the degree to which
parental engagement practice is outward facing and collaborative. Whilst parents
often have a much stronger voice in children’s centres, the extent to which parents
are actively engaged as partners in decision-making and in shaping the extended
services core offer would appear from these clusters to be growing. This is especially
the case in primary schools but with some strong examples coming from the
secondary sector as well. Common practice includes creating opportunities for
parents to gain skills and confidence themselves as adults and as learners as well as
increasing their ability to support their children’s learning more effectively. For some,
the opportunity to help build social cohesion in areas of deprivation is seen as
fundamental to raising aspirations for children and their families. For others it creates
opportunities to combat isolation or offer enrichment. The critical thread here is the
identification of local need, the creation of practice that is focused on solutions that fit
the context and a strong sense of partnership – again, working with, not doing to.
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d. Collaborative work beyond the school centre and cluster is almost a given and
the work of parental engagement with the wider picture around extended services
provision and partnership working. Whether the partnerships are formal or informal,
supported by the local authority through a clear communication of the strategy of the
children’s trust or created locally in response to the immediate context, none of the
work seen in these 10 clusters isolated parental engagement activity from wider
integrated working practices. Many clusters have multi-agency-based steering
groups or forums, with parent representatives sitting alongside representatives from
a wide range of agencies and voluntary organisations whose work is focused on
supporting children and families. Even where the cluster vision is less strong,
individual schools and children’s centres value and create collaborative partnerships
with a wide range of partners with the aim of meeting the very specific needs of their
local communities as they see them. The strongest practice develops collaborative
relationships based on trust, integrity and commitment. These are seen as critical
drivers in creating sustainable and effective partnerships that have a real impact on
life chances of children and families.
e. Sustainability is a significant challenge but one to which there appears to be
real commitment across the clusters in this project. Commitment, passion and a
sense of moral purpose are all more important than funding to most clusters and
most leaders. And it is this that enhances the likelihood that clusters will find the
means to sustain and develop their parental engagement work as part of the bigger
picture of collaborative working. For some, formal routes to sustainability are the
answer, either through social enterprise models or trusts. For others, less formal
routes, through developing strong relationships through clusters or families of
schools provide the key. Involving governors in supporting the work of parental
engagement is also an important factor in developing sustainable practice.
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Using Data
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Using Data
This toolkit brings together and summarises different documents to give governors
an increased understanding of the current accountability framework in schools and
academies. It is aimed at anyone responsible for governance within a school or
academy: Members, Directors/Trustees, Governors and those serving on a Local
Governing/ Advisory Board within a trust.
Context
The following excerpts are taken from Department for Education (DfE) and Office for
Standards in Education (Ofsted) publications. These excerpts provide useful context
as to the importance of data, and how effective governing boards can use data to
support and challenge school leaders. Data can help governing boards to focus
conversations that drive forward continuous improvement.
Ofsted - Common Inspection Framework (Aug 2015)
Outcomes for children and other learners
•

Inspectors will take account of current standards and progress, including the
provider’s own data, and make a relevant judgement on academic and other
learning outcomes for children and learners by evaluating the extent to which
they:
– progress well from their different starting points and achieve or
exceed standards expected for their age
– attain relevant qualifications so that they can and do progress to the
next stage of their education into courses that lead to higher-level
qualifications and into jobs that meet local and national needs.

Ofsted - School Inspection Handbook (Sep 2018)
•

•
•

Ofsted will take a range of evidence into account when making judgements,
including published performance data, the school’s in-year performance
information and work in pupils’ books and folders, including that held in
electronic form.
Inspectors will consider performance information, data and analysis in
whatever format the school uses. There are no predetermined expectations
on how schools present performance information or data.
Attainment of past pupils does not determine inspection outcomes. Published
attainment data can inform inspectors’ key lines of enquiry, and inspectors
take published data into account in evaluating outcomes. However, in
reaching a judgement about outcomes, inspectors will give most weight to
progress, particularly the progress of pupils currently in the school (See
Appendix A).

DfE Governance Handbook - (Jan 2017)
•

Rigorous analysis of data
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– The board must have access to objective, high quality and timely
data if it is to create robust accountability and know the questions
that need to be asked of the executive leaders.
– It is essential that every board has at least one person with the skills
to understand and interpret the full detail of the educational
performance and the financial data available. These individuals should
make sure that the board has a correct understanding of the
school’s performance and finances as presented and explained by
executive leaders.
– While boards may decide to establish a committee to look in detail at
performance data, everyone on the board should be able to engage
fully with discussions about data in relation to the educational and
financial performance of their school.
Key Stages
Key Stages and Year Groups are often referenced in headline performance
measurement technical guidance. Below is a useful reference guide to help when
navigating through technical guidance.

Key Stage

Year Groups

Age of Children
(at end of year)

Primary (Infants)

1

1, 2

6–7

Primary (Juniors)

2

3, 4, 5, 6

8 – 11

Secondary

3

7, 8, 9

12 – 14

Secondary

4

10, 11

15 – 16

Secondary

5

12, 13

17 – 18

Governors will be responsible for Early Years Foundation Stage (EYFS) oversight if
delivered within the school setting, although EYFS itself is not part of the National
Curriculum. EYFS will be reported in the same way as KS1, 2, 4 and 5. KS3 tests
were abolished in 2008.
Standard Assessment Tests (SATS)
At the end of every key stage, pupil performance will be formally assessed. Here is
an overview of the current Standard Assessment Test (SATS) structure:
•

•

EYFS
– Good Learning of Development (GLD)
• covers 7 areas of learning
• across defined early learning goals
KS1
– Y1 Phonics
– Y2 Phonics retakes
– Y2 Teacher assessments in Reading, Writing, Maths and Science
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•

•
•

KS2
– Y6 SATS and/or teacher assessments
• Reading, Writing, Maths, Science, English Punctuation,
Grammar and Spelling
KS4
– Y11 GCSEs
KS5
– Y13 A Levels or equivalent

Please note: National SATs do not cover Years 3-5 in Primary and Years 7-10 in
secondary, therefore governors should ensure oversight of these years within the inschool data system.
DfE Accountability Measures
Listed below are the Department for Education (DfE) Headline Performance
measures. Greater detail around the ‘Progress’ elements of these measures has
also been provided.
2018 School and College Performance Tables: Statement of Intent.
This statement of intent sets out the DfE plans for the 2018 school, college and multi
academy trust (MAT) performance tables. This covers previously announced
government reforms to the way schools and colleges are held to account for their
performance.
Primary
•

The headline performance measures in 2018 at the end of KS2 are:
– the percentage of pupils achieving the ‘expected standard’ in reading,
writing and maths
– the pupils’ average scaled score in each of reading and maths
– the percentage of pupils who achieve a higher standard in reading,
writing and maths, and
– the pupils’ average progress (adjusted) in each of reading, writing and
maths

Primary Progress
•
•
•

Progress is currently measured from end of KS1 to end of KS2
There are 24 different pupil prior attainment starting points at KS1 covering
Low, Middle and High Attainers
Each pupil is scored against all other pupils nationally from similar starting
points and given a progress score
– A score of 0 = at national average for progress
– A positive score = anything above national average for progress
– A negative score = anything below national average for progress (see
diagram below)
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•

A school is then given an overall score for each of Reading, Writing and
Maths for all pupils in the school by averaging all individual pupils’ scores

Secondary
•

The headline performance measures in 2018 will be:
– Progress 8 (adjusted)
• captures the progress a pupil makes from the end of primary
school to the end of secondary school across 8 qualifications
– Attainment 8
• measures the achievement of a pupil across 8 qualifications
including mathematics (double weighted) and English (double
weighted)
– EBacc Average Point Score (APS)
• 5 subjects spanning; English, mathematics, science, history or
geography, and a language
– the percentage of pupils entering the EBacc
– the percentage of pupils achieving a grade 5 or above in English and
maths, and
– the percentage of students staying in education or employment after
key stage 4 (destinations)

Secondary Progress
•
•
•

•
•

Progress is measured from end of KS2 to GCSE scores
Pupils are scored against others nationally with similar starting points and
given a progress score against 8 qualifications (Progress 8)
The school is then given an overall score for progress for all pupils and
compared to other schools nationally
– A score of 0 = at national average for progress
– A positive score = anything above national average for progress
– A negative score = anything below national average for progress
A score of +1.0 = 1 full grade better per subject for every pupil compared to
national average
A score of -1.0 = 1 full grade worse per subject for
every pupil compared to national average
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Data Sources
Signposted below are some useful data sources. Data is at its essence ‘information’.
The more information a Governing board has, the easier it is for them to triangulate
this information to establish a broad and creditable picture of a school’s strengths
and weaknesses.
Analyse School Performance (ASP)
The Analyse School Performance service provides schools, local authorities, MATs,
diocese, governors and Ofsted with detailed pupil level performance data via a
secure online platform:
•
•
•
•
•
•
•

Governors can and should have access to ASP
Explore the screens and additional filters and other options
One governor should be able to understand and interpret the full detail of the
educational performance data available
Everyone on the governing board should be able to engage fully with
discussions about data in relation to the educational performance data
available about their school
Governors should use the data as part of the cycle of school improvement i.e.
SEF/SIDP
Governors should use the data to support and challenge the senior executive
leaders of the school/Trust
Capture the ASP data and challenge and support within the audit trail of
evidence i.e. minutes

Schools can arrange governor level access to ASP (governor access provides
anonymised data). If you are unsure who can arrange this access for you in your
school, DfE recommend you first approach your school business manager,
headteacher, or the person who completes the school census on behalf of your
school.
Website address: https://sa.education.gov.uk/idp/Authn/UserPassword
In-School data
There is no standard prescribed format in which In-School data needs to be
presented.
It is, however, recommended that this data should be recent, accessible, and
presented in a routine format.
Governors need to be aware of their in-school data system.
•

Governors should regularly see anonymised data, typically
– Across subjects
– Across year groups
– Covering key groups of learners
– For both progress and attainment
47

(see Appendix B)
You can assess how robust in-school data is by comparing this to official
performance measures (when available) and judging whether they correlate.
Headteacher’s Report
To enable governors to effectively hold senior leaders to account, they need a full
range of up to date, appropriate information. The Headteacher’s report plays a vital
role in this. Governors should agree with the Headteacher the information they
require.
The Headteacher should
•
•
•
•

Highlight key points at the meeting – not read through every point
Highlight the issues that need a decision or investigation
Invite questions at each stage
To enable this to happen, it essential that the Headteacher’s report, together
with any committee minutes, is sent out with the agenda, seven days in
advance of the meeting. It is not good practice to table papers at a meeting.

Compare School Performance Service
All headline school performance data is available freely to the public via the
‘Compare School Performance Service’ website. This provides transparency
regarding the use of public funds, and the performance of schools.
This website provides a wealth of useful data for governors and is also used by
Ofsted prior to inspections to help focus their lines of enquiry.
Website address: https://www.compare-school-performance.service.gov.uk/
Parent View
Parent view is a way for parents to feedback their views on a school. Ofsted take
these views in to account when inspecting schools. This is part of capturing the voice
of the stakeholders.
Information is available on all schools to anyone via the website.
The website asks parents 12 standard questions, and responses to these questions
are grouped in the following categories;
•
•
•
•
•

Strongly agree
Agree
Disagree
Strongly disagree
Don’t know
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There is a threshold of 10 responses before information will be available on the
website.
Website address: https://parentview.ofsted.gov.uk/
Interpreting Data
It is important to note, that when looking at performance Ofsted prioritise the
Progress of the current pupils in a school.
All data is useful; however, each source should not be used in isolation. Data should
help inform the wider conversations about school improvement, and help focus on
challenging areas, and recognise successes.
In all cases, you should consider what the data is telling you:
•
•
•
•
•
•
•

What is going well?
What learning can you apply from one area to another?
What are the concerns?
What changes need to be made?
What can be done about it?
How will this effect productivity for your school or academy trust?
What is the impact on educational outcomes?

The School Self Evaluation Form (SEF) and School Improvement and Development
Plan (SIDP) are key documents. These are used to transform the evidence you have
gathered from data analysis in to plans that realise improvements in your school.
It is important to also understand the context of the school for which the data
pertains, taking in to consideration:
•
•
•
•
•
•
•

size of your organisation
type of school/type of school(s) within you trust e.g.
primary/secondary/alternative provision/special school
key stage(s) on offer
curriculum offer
pupil wellbeing and resilience
pupil behaviour
quality of career guidance

The governor role is a questioning role, asking challenging questions to help hold
school leaders to account for school performance. Some potential key themes of
analysis and discussion are listed below:
Theme
Pupil numbers

Understanding of Issues
Pupil numbers drive the vast
bulk of your income.
Understanding the growth or
decline in numbers is vital to

Considerations
• Engagement with feeder schools
• Transition from primary to
secondary schools
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safeguard the financial health
of your organisation.

•
•
•

Pupil absence
levels

Benchmark authorised and
unauthorised absence
against comparators, e.g.
over time, to other
organisations/other
academies within a
MAT/schools within the local
authority, against a national
average, to similar
performing schools or to
comparable but better
performing schools.
Pupil exclusion Boards should deploy
levels
maximum challenge to school
and academy trust
management teams on any
permanent exclusion; such
an event is very likely to have
a highly detrimental impact
on that child’s future. This
should be the context in
which any such decision is
taken.
Pupil
Review breakdown of current
education
numbers, for example, by
outcomes
boys/girls, free school meals,
pupil premium, English as an
additional language, special
education needs and
disability, looked after
children.
Track and monitor the
progress made to close the
attainment gap.
Curriculum
It is vital that curriculum
planning
planning is coordinated as a
joint exercise with your
budget planning to produce a
curriculum that meets pupils’
needs and is affordable.
A curriculum-led and datainformed approach to

•
•
•

•
•
•
•

•
•

•
•
•
•
•
•
•

Pupil projections/future financial
planning
Number of service pupils/pupils
from traveller families/seasonal
employment trends
Liaising with Local Authorities
where required on pupil places
Absence levels between boys and
girls
Absence levels in different year
groups
Absence levels between groups of
learners

Instances of repeat exclusions.
Rolling average of permanent
exclusions to ensure that it is used
very sparingly
Numbers of pupils educated offsite and safeguarding
arrangements
Links to vulnerable groups e.g.
SEND
Progress of pupils in receipt of
pupil premium tracked with pupil
premium spend
Progress of disadvantaged pupils
by key stage/year group against
that of their peers. Include
difference between disadvantaged
pupils in school, MAT, local
authority and nationally
Progress 8/attainment 8 scores
Destination/career data
Teacher contact ratio
Average teacher cost
Pupil to teacher ratio
% of total spend on teaching/nonteaching staff
% of total spend on senior
leadership team
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Pupil views

Parent views

financial planning will help
establish a staffing structure
that can deliver the greatest
impact. Boards should
challenge leadership teams
on the effective organisation
of the curriculum and
deployment of staff
Academy trusts are charities
and must operate in the
public interest. Schools and
Academy Trusts are
accountable to the pupils
they teach and the
communities they serve.
‘As the strategic leaders of
their organisations it is vital
that boards are connected
with, and answerable to, the
communities they serve,
particularly parents/carers.
Boards should never become
detached, distant or
unanswerable to parents or
carers.
All boards should assure
themselves that mechanisms
are in place to engage
meaningfully with all
parents/carers and enable
them to put forward their
views at key points in their
child's education. They
should aim to build
productive relationships,
creating a sense of trust and
shared ownership of the
organisation’s strategy, vision
and operational performance.

•
•
•

•

Current and future pupil forecasts
to identify any changes in staffing
requirements
Succession planning/staff turnover
Teaching and Learning
Responsibility (TLR) and on costs
e.g. National Insurance
Establish a mechanism to
measure pupil satisfaction e.g.
how safe they feel in school

The board should be able to
demonstrate the methods used to
seek the views of parents and carers
and how those views have influenced
their decision making’ (Governance
Handbook, 2.4).
A feedback mechanism should be
established to measure the levels of
parent engagement and satisfaction.
Schools should use indicators such
as the trend in numbers of first choice
applicants for school places or an
annual parental questionnaire to
provide such data.
•
•

Attendance rates at open days or
parents’ evenings
Number of complaints received what are these about/is there a
common theme, what action is
being taken to address these?

Ofsted Parent View is a mechanism
available to parents/carers to provide
feedback regarding their child’s
school. Schools can sign up for
regular feedback alerts.
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Appendices
Appendix A - Common Inspection Framework (Aug 2015)
Groups of learners
Inspection is primarily about evaluating how well individual children and learners
benefit from the education provided by the school or provider. Inspection tests the
school’s or provider’s response to individual needs by observing how well it helps all
children and learners to make progress and fulfil their potential. In making
judgements, inspectors will pay particular attention to the outcomes for the following
groups:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

disabled children and learners and those who have special educational needs
children and learners in specialist provision
boys/men
girls/women
the highest and lowest attaining children and learners
children and learners for whom English is an additional language
children and learners from minority ethnic groups
Gypsy, Roma and Traveller children and learners
lesbian, gay and bisexual children and learners
transgender children and learners
young carers
children and learners attending alternative provision
children and learners with medical conditions
disadvantaged children and learners
children looked after and care leavers
older learners
children and learners of different religions and beliefs
ex-offenders
teenage mothers
other vulnerable groups.

Inspection is primarily about evaluating how well individual children and learners
benefit from the education provided by the school or provider.
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Appendix B – Primary Progress and Achievement
This is an example only of what governors could expect to be presented with for in-school progress and attainment data covering
all year groups. The data should be extracted from the existing software in an anonymised format.
ARE* = Age Related Expectations
Low/Middle/High attainers are identified following their KS1 teacher assessments and therefore not applicable for Years 1 & 2.

Reading
Attainment
%
% Exc.
Meeting
ARE*
ARE*
Year 1
All Pupils
Boys
Girls
Disadvantaged
Non-disadvantaged
SEND
Non SEND

Cohort

Year 2
All Pupils
Boys
Girls
Disadvantaged
Non-disadvantaged
SEND
Non SEND

Cohort

Year 3
All Pupils
Boys
Girls
Disadvantaged

Cohort

Writing
Progress

% ARE*
Progress

Attainment
% Meeting
ARE*

% Exc.
ARE*

Maths
Progress

% ARE*
Progress

Attainment
%
% Exc.
Meeting
ARE*
ARE*

Science
Progress
% ARE*
Progress

Attainment
%
% Exc.
Meeting
ARE*
ARE*

Progress

% ARE*
Progress
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Non-disadvantaged
Low Attainers
Middle Attainers
High Attainers
SEND
Non SEND

Year 4
All Pupils
Boys
Girls
Disadvantaged
Non-disadvantaged
Low Attainers
Middle Attainers
High Attainers
SEND
Non SEND

Cohort

Year 5
All Pupils
Boys
Girls
Disadvantaged
Non-disadvantaged
Low Attainers
Middle Attainers
High Attainers
SEND
Non SEND

Cohort
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Year 6
All Pupils
Boys
Girls
Disadvantaged
Non-disadvantaged
Low Attainers
Middle Attainers
High Attainers
SEND
Non SEND

Cohort

EYFS

Cohort

Good Level of
Development

Communication &
Language

Literacy

Mathematics

Physical
Development

Personal,
Social &
Emotional
Development

Understanding of
the World

Expressive
Arts &
Design

% All Pupils achieve
% Boys achieving
% Girls achieving
% FSM achieving
% Non-FSM achieving
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School on a Page
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School On A Page (SOAP)
A SOAP can be a useful document to support governors in receiving specific
information about a school or an academy, in one easy-to-read document.
The SOAP can form part of the headteacher’s report and should include any
information you feel is pertinent to your school. As with all documents it is
recommended that the SOAP, together with any committee minutes, is sent out with
the agenda, seven days in advance of the meeting. It is not good practice to table
papers at a meeting.
The templates in this toolkit provide examples that can be adapted to suit either a
primary or secondary school and can be adjusted to include any information you wish
to be presented.
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Outcomes for students (PRN / AP P&A / AP DoS / AP SPP):

Quality of Teaching, Learning & Assessment (AP T&L
/ AP P&A):

Y11 PP Progress (?):
QI8 ALPS =

Teaching initiatives update:

Assessment Data (Targets shown in Italic / *end of year target rather KS /
↑ = ↓ compared to last PR):

ALPS TScore

Y11 SEND Progress (?):
QI8 ALPS =

Y11 Gender Progress:
QI8 ALPS Boys () =
QI8 ALPS Girls () =

Attainment
(pts)

% A*-B

%A*-C

Y13
Y12
Key focus:
Y13Y12-

Formal lesson observations:
ALPS QI8
Score

Attainment 8

% 9-5 Eng &
Ma

APS Ebacc

Feedback from Learning Walks / Work Scrutinies:

Y11
Y10
Y9
Key focus:
Y11Y10–
Y9–
%Eng & Ma On or
above

%Eng On or
above

Y8
Y7
Y8Y7–

%Maths On or
above

Literacy / Numeracy Interventions planned and / or impact of:

Y11 Prior Attainment
Progress:
QI8 ALPS HPA () =
QI8 ALPS MPA () =
QI8 ALPS LPA () =

Y11 LAC ()/EAL () Progress:
QI8 ALPS LAC =
QI8 ALPS EAL =

Name of HIGH SCHOOL

CPD review and impact:

Updated:

Progress Review: 1

(All figures included date from Sept 2018 – Current Day)
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Personal Development, Behaviour and Welfare (AP B&S):

Effectiveness of Leadership and Management (PRN / AP B&S / AP T&L):

Admissions & Attendance:

SIDP Priorities:

%Attend
Target

No

%PA (10%)

%

YR Grp / Roll
Y7
Y8
Y9
Y10
Y11
Y12
Y13
Current
Overall
:
Key Focus:

Key Group Attendance:
%

% Att

FSM
PP
SEN K
EHC
ST
LAC
EAL
MALE
FEMALE

%

Current SEF Rating:
SEF Overall Grade: GOOD

1.
2.
3.

Outcomes

Teaching

Behaviour

Leadership

GOOD

GOOD

GOOD

GOOD

Update on school priorities:
Changes to staffing structures:
Changes to curriculum:
Work with other schools:
Parental Engagement:
Admissions/Applications:

Behaviour: *Totals for warnings, sent outs & removals have been calculated as a % of

Finance / Budget Update:

Appraisal of Staff / Department:

Number recorded to date

Current student
numbers

Fixed Term
Ex
Permament
Exclusion

Inclusion

Beh St 4 / 5**

Beh Stage
1**
Beh Stage
2**
Beh Stage
3**

Removals*

Sent Outs*

Warnings*

Achievement
Marks Total

Good Work
Marks

total lessons affected (based on 1 incident per lesson). **Behaviour Stages totals for % of student
population Y7-11 (1% minimum).

Number recorded
to date

Y7
Y8
Y9
Y10
Y11
=

Safeguarding & Child Protection:
Status
No
Child Protection S47
Child in Need S17
Looked after Child S20
Family Support Plan (FSP)
Cause for Concern
*? incidents for ? students

Key focus:

%

Racist / Prevent Incidents:
Status
Racist Incident
Prevent Incident

No

%
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Name HIGH SCHOOL

Updated:

Progress Review:

(All figures included date from Sept 2018 – Current) Day

NAME OF PRIMARY SCHOOL
Cohort
Total Pupils
Boys
Girls
FSM / Disadvantaged
Non – FSM / Disadvantaged
Low Prior Attainers
Middle Prior Attainers
High Prior Attainers
EAL
SEND with statement / EHC
SEND without statement / EHC
LAC

Cohort
Total Pupils
Boys
Girls
FSM / Disadvantaged
Non – FSM / Disadvantaged
Low Prior Attainers
Middle Prior Attainers
High Prior Attainers
EAL
SEND with statement / EHC
SEND without statement / EHC
LAC

Pupil Numbers Current
EYFS
Y1
Y2
Y3

Y4

Y5

Y6

Totals

Quality of
Teaching
Outstanding
Good
RI
Inadequate
Totals

2017/18
Autumn
YE

Spring Summer

2018/19
Total

Total Staff Costs (as % of budget)
2016/17 2017/18 2018/19
All Staff
Teaching Staff
School Improvement Development Plan Summary
Priority
Budget
Progress
Attendance Data - Percentages %
EYFS
Y1
Y2
Y3

Y4

Y5

Y6

Totals
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Attainment

Writing

Progress
Attainment

Maths

Reading

Attainment

Progress

Progress

Pupil Premium Interventions
Target Group
Milestone

% Meeting ARE
% Exc. ARE
% ARE Progress
% Meeting ARE
% Exc. ARE
% ARE Progress
% Meeting ARE
% Exc. ARE
% ARE Progress

Pupil Premium
Total PP Pupils on Roll

Attainment

Writing

Progress
Attainment

Maths

Reading

Attainment

Progress

Progress

Sport and PE Premium
Target Group
Milestone

Non
SEND

SEND

High
Attainers

Middle
Attainers

Low
Attainers

2017/18 2018/19

Impact

Non
SEND

SEND

High
Attainers

Middle
Attainers

Low
Attainers

FSM

Girls

Boys

All Pupils

Non-FSM
Non-FSM

KS2

FSM

Progress

Sport & PE Premium
Funding received

Girls

Attainment

Progress

Boys

Attainment

% Meeting ARE
% Exc. ARE
% ARE Progress
% Meeting ARE
% Exc. ARE
% ARE Progress
% Meeting ARE
% Exc. ARE
% ARE Progress

All Pupils

Writing

Progress

Maths

Reading

Attainment

Pupil Premium
Total PP income

2017/18 2018/19

Intervention
KS1

Impact

Non
SEND

SEND

High
Attainers

Intervention

Middle
Attainers

Low
Attainers

Non-FSM

FSM

Girls

Boys

EYFS

All Pupils

NAME OF PRIMARY SCHOOL

2017/18 2018/19

Behaviour
Finance / Budget Update

Autumn

No. of Incidents
Spring Summer

Total

Permanent Exclusions
Fixed Term Exclusions

% Meeting ARE
% Exc. ARE
% ARE Progress
% Meeting ARE
% Exc. ARE
% ARE Progress
% Meeting ARE
% Exc. ARE
% ARE Progress
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Pupil Premium

62

Pupil Premium
The pupil premium is additional funding for publicly funded schools in England. It’s designed to
help disadvantaged pupils of all abilities perform better, and close the gap between them and their
peers.
Schools are expected to use their pupil premium funding to:
•

raise the attainment of disadvantaged pupils

•

close the attainment gap between eligible pupils and their peers

The Government believes that headteachers and school leaders should decide how to use the
pupil premium to meet the needs of their disadvantaged pupils, but they will be held accountable
for the way the money is spent and the impact it has had.
The total national grant for 2018-19 amounts to £2,422,976,698.
The pupil premium grant per pupil for 2018 to 2019 is:

Disadvantaged pupils

Pupil premium per
pupil

Pupils in year groups reception (R) to year 6 recorded as Ever 6
free school meals (FSM)

£1,320

Pupils in years 7 to 11 recorded as Ever 6 FSM

£935

Looked-after children (LAC) defined in the Children Act 1989 as
one who is in the care of, or provided with accommodation by, an
English local authority

£2,300

Children who have ceased to be looked after by a local authority in £2,300
England and Wales because of adoption, a special guardianship
order, a child arrangements order or a residence order
Service children

Pupil premium per
pupil

Pupils in year groups R to year 11 recorded as Ever 6 service
child or in receipt of a child pension from the Ministry of Defence

£300

For pupils who attract the £2,300 rate, the virtual school head of the local authority that looks after
the pupil, will manage the funding.
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School leaders and the governing board are ultimately responsible for the way the pupil premium
is spent and the impact it makes on those pupils for whom it was intended.
How schools use their pupil premium allocation is entirely up to them, though they are expected to
publish details on their website on how it has been spent and the impact on educational
attainment.
By being clear about the issues facing disadvantaged pupils, using evidence to identify the
solutions most likely to work, and considering how these are implemented, schools will be in the
best position to deploy the pupil premium resources effectively.

School Inspection Handbook (September 2018) – extracted paragraphs
Effectiveness of leadership and management
152. In making this judgement in schools, inspectors will consider:
•

how effectively leaders use additional funding, including the pupil premium, and measure
its impact on outcomes for pupils, and how effectively governors hold them to account for
this

159. Inspectors will consider whether governors:
•

ensure that the school’s finances are properly managed and can evaluate how the school
is using the pupil premium, Year 7 literacy and numeracy catch-up premium, primary PE
and sport premium, and special educational needs funding

Use of the pupil premium
163. Inspectors will gather evidence about the use of the pupil premium in relation to the following
key issues:
•

the level of pupil premium funding received by the school in the current academic year
and levels of funding received in previous academic years

•

how leaders and governors have spent the pupil premium, their rationale for this spending
and its intended impact

•

any differences made to the learning and progress of disadvantaged pupils as shown by
outcomes data and inspection evidence.

Governors Handbook – January 2017 – extracted paragraphs
3.2 – Creating accountability for educational performance
Have decisions been made with reference to external evidence, for example, has the Education
Endowment Foundation (EEF) Toolkit been used to determine pupil premium spending decisions?
How will the board know if current approaches are working and how will the impact of decisions
and interventions be monitored using appropriate tools such as the EEF DIY evaluation guide?
The pupil premium

134. The pupil premium is a separate funding stream for academies and maintained schools. It is
to be used solely for the educational benefit of children eligible and registered for free school
meals (FSM) at any time during the last six years, or those who have been in continuous public
care for six months. The purpose of the pupil premium is to narrow attainment gaps between those
children and their peers. Boards should ensure that pupil premium funding is being spent on
improving attainment for eligible pupils.
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135. Under the pupil premium, schools receive £1320 for each primary pupil, £935 for secondary
pupils, and £2300 per looked after child. Service pupil premium payments of £300 are also made
for children whose parents recently left the armed forces or who died in service, to address the
emotional and social well-being of these pupils.
136. Maintained schools must publish their strategy for the school’s use of the pupil premium on
their websites. Details of the specific information maintained schools need to publish can be found
in the department’s guidance.
137. Academies should read their funding agreement to identify what they need to publish on their
websites. The department recommends that all academy trusts publish details of their pupil
premium strategy and spending.
138. The Teaching Schools Council has published templates to support schools in presenting their
pupil premium strategies. Use of the templates is voluntary.
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Questions to ask
1. Do governors know how much money is allocated to the school for the
pupil premium?
Action/Comments
a) What percentage of pupil
premium eligible pupils have you
in your school. How does this
compare with national data?
b) Do governors know the
breakdown between FSM,
Looked After Children and
Service Children?
c) Do you know the breakdown of
each group by academic year?
d) Do you know how many of each
cohort appears in other
vulnerable groups i.e. SEND,
BAME (Black, Asian and Minority
Ethnic), Gender?
2. Is the pupil premium money identified in the school’s budget planning?
a) How much does the pupil
premium money represent in
percentage terms of the total
income of the school?
b) Is the pupil premium money likely
to alter significantly over time?
c) How is the delegated authority to
make decisions over pupil
premium spend decided and
documented?
d) Is income and expenditure
reported explicitly for pupil
premium?
3. Do governors have a clear understanding of where gaps exist, both within
the school and against national performance data?
a) Do the school’s systems enable
governors to have a clear picture
of the progress and attainment of
pupils who are eligible for the
pupil premium in all year groups
across the school and for all
subjects and how this compares
to non-pupil premium pupils?
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b) What is the trend of progress and
attainment for each group over a
3-year period i.e. has the gap
closed for each group?
c) How does this compare to
National data?
4. Do governors discuss in detail, including intended outcomes/impact, how
pupil premium funding is used?
a) Does the school have a
standalone pupil premium
strategy to raise attainment and
close the gap in all year groups?
b) Is the pupil premium strategy
linked to the School Improvement
and Development Plan (SIDP)
and other school policies?
c) Have the governors considered
external research and reports
about what works to inform their
decisions about how to spend the
pupil premium? e.g. The Sutton
Trust / Education Endowment
Fund, Ofsted updates and
previous pupil premium award
winners.
d) Are this year’s pupil premium
interventions tailored to this
year’s pupil premium eligible
pupils to meet their individual and
group needs?
e) Have the governors challenged
the interventions and their
predicted impact and is this
documented?
f) Will interventions close the gap
against predicted end of year
attainment and progress?
g) Is there a correlation between the
intervention on other outcomes
i.e. attendance, behaviour,
punctuality?
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5. Do governors regularly monitor the outcomes of pupil premium and know
gaps are being reduced/removed?
a) How often are pupil premium
reports monitored by the
governors?
b) Is there a pupil premium governor
and have they undertaken
training?
c) Is pupil premium a standing
agenda item at committee or full
GB?
d) Are pupil premium monitoring
visits scheduled and completed
on a regular basis?
e) Is pupil premium part of the
Headteacher’s report and informs
governors about intervention
impact across all year groups in
comparison with non-pupil
premium?
f) Do all governors have a broad
understanding of pupil premium
funding and its use within the
school?
6. Is value for money (in terms of impact on pupil outcomes) regularly
discussed and challenged by governors (e.g. is pupil premium having the
impact we anticipated)?
a) Is the income and expenditure
related to pupil premium being
monitored and how often?
b) If money is held in reserve as a
contingency, is this being
monitored?
c) Is the expenditure on the
intervention proving value for
money in comparison to other
inventions and the impact on
attainment and progression or
predicted outcomes?
d) Are the school’s interventions
providing value for money when
compared externally e.g.
evidence of the Sutton Trust?
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7. Does the school’s website provide parents with a clear understanding of
the amount of funding, how it is spent and what difference it makes to
pupil outcomes?
a) Does the website show the
amount of the school’s allocation
from the pupil premium grant in
respect of the current academic
year?
b) Does the website show details of
how it is intended that the
allocation will be spent for this
academic year including
individual interventions, their
costs and the predicted impact
including the target group (each
academic year if appropriate)?
c) Does the website show the
details of how the previous
academic year’s allocation was
spent by intervention and target
audience (each academic year if
appropriate)?
d) Does the website show the
impact of the previous year’s
pupil premium expenditure on
raising attainment and closing the
gap when compared with nonpupil premium pupils?
8. Is the above work documented to show a true audit trail of the governing
board’s work in relation to pupil premium?
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Special Educational Needs
and Disability
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Special Educational Needs and Disability
The Children’s and Families Act came into force on 1st September 2014. The main changes to
SEND are aimed at giving children and young people, and their families, a greater say over what
support and services are available locally and what support they personally receive. They should
also be involved in shaping the support and services available through co-production. This could
be on an individual level (participating fully in the development and review of their SEND support
or Education Health Care (EHC) plan) or at a more strategic level with parent/carer forums e.g.
Other key aspects of the Act are:
•
•
•

It has been broadened to include all children and young people aged 0-25 who have a
special educational need or disability, including those without a statement or EHC plan
The breadth is wider than just education and now includes both health and social care
The introduction of SEND support, the graduated approach (assess, plan, do, review) and
EHC plans for those with the most complex needs. Also the Local Offer and a requirement
to undertake joint commissioning between education, health and social care.

The Local Offer
There is a ‘local offer’ that sets out in one place information about support and services available
for children and young people with SEND. This must be published on a central website and will
link to all individual school and academy websites. Suffolk’s Local Offer can be found at:
WWW.infolink.suffolk.gov.uk/kb5/suffolk/infolink/localoffer.page?localofferchannelnew=0
Schools should publish a clear link to the Local Offer on their website.
Schools are part of the Local Offer. They are also commissioners of services for the children and
young people in their school. Schools can work together to consider how best to utilise the
resources they have to meet the needs of all children and young people with SEND in their area.
Schools will need to publish on their website information about what support there is for children
with SEND in the school.
Education, Health and Care Plans
From September 1st 2014, Statements of Special Educational Needs and Learning Difficulty
Assessments were replaced with Education, Health and Care Plans (EHC Plan). By April 2018,
local authorities must have transferred all children and young people with Statements of Special
Educational Needs to the new SEN and disability system.

SEND Code of Practice
A new SEND Code of Practice (0-25 years) came into force in July 2014 (a subsequent update in
January 2015), and provides the statutory guidance for organisations who work with and support
children and young people with special educational needs and disabilities. The document includes
the identification of SEN in schools, equality and inclusion and the role of the SENCo. The
requirement for separate School Action and School Action Plus categories of support have been
replaced with a responsibility for schools to identify and meet SEN support, whether or not the
pupil has an EHC plan. A member of the governing board (or a committee) should have oversight
of the school’s arrangements for SEN and disability.
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Disability
The definition of Disability is given in the Equality Act 2010.
A person has a disability if they:
a) Have a physical or mental impairment, and
b) The impairment has a substantial and long-term adverse effect on their ability to carry out
normal day-to-day activities.
Governors need to be aware of the number of children in their school who are disabled under the
Act. Disability must be accounted for in school policies, especially with regard to behaviour and
protocols around the exclusion of pupils. Children cannot be excluded because of their SEND but
can be excluded.
Medical conditions
Statutory guidance is available on supporting pupils at school with medical conditions. A copy is
available on the DFE Website:
www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
The SEND Governor
The SEND governor is the link person between the school and the governing board in relation to
pupils with Special Educational Needs and Disability. They help raise awareness of SEND issues
in the school and help review the school’s policy on SEND.
The SEND Governor needs to know
• How the school identifies children with SEND
• How many pupils in school have SEND and how many have a EHC Plan
• How money is allocated for SEND and how it is spent
• How parents are involved
• The school’s SEND Policy
The SENCo
The SENCo must be a qualified teacher working at the school
The SENCo has an important role to play with the headteacher and governing board, in
determining the strategic development of SEN policy and provision in the school. They will be
most effective in that role if they are part of the school leadership team.
The SENCo has day-to-day responsibility for the operation of the SEN policy and coordination of
specific provision made to support individual pupils with SEN, including those who have EHC
plans.
One of the key responsibilities of the SENCo may include working with school governors to ensure
that the school meets its responsibilities under The Equality Act (2010) with regards to reasonable
adjustments and access arrangements.
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SEN Information Report
Is your SEN Information Report compliant?
• The SEN information report is a statutory requirement
• All schools and settings must publish an updated SEN information report annually
• A school can write an additional SEN policy or the SEN Information Report can contain all
of the details of a policy, thus reducing the need for duplication. However it should be
accessible for all and be clear that it is a combined document to avoid confusion for
parents/carers.
• It is an SEN Information Report –not an SEND information report. The adaptions offered to
Disabled learners should be explicit within the school’s Accessibility Plan. This plan may be
free standing or form part of the school’s development plan. Ofsted inspections may include
the schools Accessibility Plan as part of their review.
The following pages contain suggested questions for governors and trustees to ask and
consider when fulfilling their duties in relation to SEND.
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SEND Governor/ Committee
Is there a named member of the governing board (or a committee)
with oversight of the school’s arrangements for Special Educational
Needs and Disability (SEND)?
Has named person/committee been involved in reviewing the
school’s SEND Policy?

SENCO
Who is the school’s named SENCo?
Is the SENCo employed at the school as a qualified teacher?

Does the SENCo have a National Award for SEN Co-ordination or
are they working towards it (within 3 years of appointment)?

Is the SENCo on the senior leadership team or equivalent?
Does the SENCo have the support and engagement of the SLT and
other leaders?
What are the key responsibilities of the SENCo?
How is the SENCo monitored in the effectiveness of these activities?
How effectively is the SENCo carrying out their role?
Does the SENCo have enough time to manage their duties?

Does the SENCo have sufficient support and development
opportunities? What support is provided?

Are regular meetings held between the SEND governor/committee
and the SENCo? How frequently are these? What is discussed?
(Individual named pupils must not be discussed)
Is a SEND Annual report produced and presented to governors?
Who writes this? How is this shared?
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Teaching and Learning
Are staff aware of their duties under the Equality Act 2010? (Not to
discriminate, harass or victimise children or adults, relating to any of
the protected characteristics of the Act)
How do you know?
Do staff anticipate and make ‘reasonable adjustments’ for SEND
learners?
How do they do this?

How are disabled learners accounted for in schools polices with
regards to behaviour and exclusions?

What is the quality of teaching like for pupils with SEND? How do
you know?

Does the teaching meet the needs of all pupils with SEND? How do
you know?

How is good practice disseminated?

What training have staff completed or plan to complete?

What training have staff had on SEN?
Have staff involved in supporting SEND pupils received appropriate
training?
What is the impact of this training?

Is the CPD plan equipping staff to better meet the needs of pupils
with SEN?
What is the planned investment in CPD for all staff on SEN issues?
How is universal classroom provision being made throughout the
school?

Does SEN form part of the school’s performance management
process for staff?
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Funding
What funding does the school receive for SEND? How do you
know?

How is this money spent?

What impact is the funding having? How do you know? Is there a
provision map?

Is this good value for money?

Where pupils have SEND and are in receipt of Pupil Premium, how
is this money spent? Are pupils making good progress?

Has a review been undertaken of spending priorities in the School
Improvement Plan (SIP) in relation to SEND?

Identification of Needs
How is SEND identified in school?

How many pupils have Special Educational Needs (SEN) in school?
What percentage of learners is this?
How are SEN children spread across age groups / classes / sets?
How many pupils in school are classed as disabled?
What percentage of learners is this?
How are disabled children spread across age groups / classes /
sets?
How does the number of pupils with SEND compare to the national
data?

How many pupils in the school have an Education Health and Care
Plan (EHCP)?
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Do parents participate in the SEND identification process?
How are they supported to do this?
What is the process once pupils they are identified?
Does the school have a policy in place to support pupils with
Medical conditions?
How often is policy reviewed? How well is the policy implemented?
Is the report accessible?
Progress and Attendance
Is a broad and balanced curriculum provided?

What progress are pupil with SEND making in school? How do you
know?

Is progress accelerated so that attainment gaps are closing?
How do outcomes for students with SEND compare with students
without SEND?
What are the key interventions?
How effective are these interventions?
Are they having an effect and improving outcomes?
How do you know?
Are they delivering value for money? How much is spent on
improving outcomes for students with SEND and does this provide
value for money?
How could this be improved?
What progress are pupils with SEND making?
Is it improving over time?
How do you know? What actions are being taken where there is a
lack of progress for pupils with SEN?
Who monitors SEND pupil progress?

What are the attendance figures for pupils with SEND?
How do these figures compare for pupils without SEND?
What actions are taken when this is of concern?
How effective are these actions?
What is the need for provision in the forthcoming academic year and
how does this differ from the current year?

Are pupils (Year 8 to Year 13) provided in independent careers
advice?
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Is an annual report provided to parents on their child’s progress?

External Support
What external agencies are supporting the school’s work with pupils
with SEND?
How is this support accessed?
What impact does their involvement have?

Is the school co-operating with the Local Authority in reviewing and
developing the Local Offer? If so, how?

View of others
How does the school use person-centred practice?

What is the parental view of SEND provision in school?

What is the pupil view of SEND provision in school?

How are the views of others taken into account and used? (parents,
pupils)

Are pupils involved in decision around their own provision?
How well are you communicating with parents?

How are parents involved in the decision-making for their child?

Is there a clear complaints policy for the provision on offer for SEND
pupils? What are the procedures?
When will the policy be reviewed? Will governors be involved in the
review?
What support can the governing board offer to help pupils with
SEND make better progress?

Are parents aware there is a SEND governor?
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Inclusion
How Inclusive is the school? How do you know?

Does the school have a clear vision for SEND pupils?
Has there been a review of the school’s vision, ethos, strategic
direction for these pupils?
Is SEND included on the school improvement plan and reflected in
the Self Evaluation Form (SEF)?

Does the school have a SEND Policy (or is this embedded in other
polices, or both)?
How well does the policy reflect and meet the needs of the pupils?
Does the school have regard Equality Act 2010? How well is it being
followed?

How well are reasonable adjustments for disabled pupils being
made?
Are reasonable adjustments considered throughout all policies?

How has the curriculum and the learning environment been adapted
for learners with SEND?

Is there an up-to-date accessibility plan for the school to support
disabled learners?
Where is this published?
How are pupils with SEND enabled to attend extracurricular
activities and assured access to the same opportunities as pupils
without SEND?

What does the school do to promote friendship, social skills and
prevent bullying?

What are the exclusions rates for pupils with SEND?
How does this compare to peers without SEND? What actions are
being taken to address concerns?
Are the actions effective?
What is the level of bullying incidents for pupils with SEND in the
school?
How does this compare to peers without SEND? What actions are
being taken to address concerns? Are the actions effective?
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Are there transition arrangements in place for pupils with SEND?
Are they effective? How do you know?

What is the view of school staff regarding SEND provision and
training?

Schools Information Report
Is the School’s SEN Information Report on the school’s website?
Does it contain:
• Policies and details on how SEN is identified and the types of
assessment used?
• How the SEN provision’s effectiveness is evaluated?
• The approach to teaching SEN pupils?
• How the teaching and learning environment is adapted to
support SEN learners?
• Details of what additional support that is available and details
of staff expertise and training (specialist expertise) for that
year?
• How the school engages with parents and children with SEN
and involves them in their child’s education?
• How children are consulted about their own learning?
• How pupils are enabled to engaged in activities alongside
their peers who do not have SEN?
• How the school supports the improvement of emotional and
social development of SEN learners, including how it listens
to the views of children and prevents bullying?
• How progress and outcomes are monitored, including the
engagement of parents and pupils in this review?
• How children are supported to move between phases of
education and into adulthood?
• Name and contact details of the SENCo?
• How the governing board and school works with other
organisations to support the needs of children and their
families?
• The school’s contribution to the Local Offer?
• Links to the Local Authority’s Local Offer website?
• The arrangements for handing complaints relating to the
provision being offered for pupils with SEN?

When was the report written?
When will it be reviewed?
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How well does this demonstrate the vision, practice and provision for
pupils with SEN in school?
Does the report reflect the changing SEND cohort?

Are all staff aware with the report?

Is the document accessible? (language, structure, location etc.)

Have parents been involved in the production of the report?
Has the report been co-produced?

Additional notes for governors of Sixth Form and FE colleges
The governing boards of colleges should ensure that all staff interact appropriately and inclusively
with students who have SEN or a disability and should ensure that they have appropriate expertise
within their workforce. They should also ensure that curriculum staff are able to develop their skills,
are aware of effective practice and keep their knowledge up to date.
Colleges should make sure they have access to specialist skills and expertise to support the
learning of students with SEN. This can be through partnerships with other agencies such as adult
social care or health services, or specialist organisations, and/or by employing practitioners
directly. They should ensure that there is a named person in the college with oversight of SEN
provision to ensure co-ordination of support, similar to the role of the SEN Coordinator (SENCo) in
schools. This person should contribute to the strategic and operational management of the
college.
*Statutory duties on post-16 institutions
FE colleges, sixth form colleges, 16-19 academies and independent specialist
colleges approved under Section 41 of the Children and Families Act 2014 (the Act)
have the following specific statutory duties:
•

The duty to co-operate with the local authority on arrangements for children and young
people with SEN. This is a reciprocal duty. It means that, in carrying out their functions
under this part of the Act, a local authority must co-operate with the named bodies who, in
turn, must cooperate with the local authority.

•

The duty to admit a young person if the institution is named in an Education Health and
Care (EHC) plan. Young people have the right to request that an institution is named in
their EHC plan, and local authorities have a duty to name that institution in the EHC plan
unless, following consultation with the institution, the local authority determines that it is
unsuitable for the young person’s age, ability, aptitude or SEN, or that to place the young
person there would be incompatible with the efficient use of resources or the efficient
education of others.
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•

The duty to use their best endeavours to secure the special educational provision that the
young person needs. This duty applies to further education colleges, sixth form colleges
and 16-19 academies. Its purpose is to ensure that providers give the right support to their
students with SEN. It does not apply to independent specialist colleges or special schools,
as their principal purpose is to provide for young people with SEN. They must fulfil this duty
for students with SEN whether or not the students have EHC plans. This duty applies in
respect of students with SEN up to age 25 in further education, including those aged
between 14 and 16 recruited directly by colleges. The duty encompasses students on a
wide variety of study programmes (including some on short programmes) and at every level
from entry level upwards. It does not apply to any students on higher education courses,
who can access the Disabled Students Allowance (DSA).

Much of this section will also be relevant for independent specialist colleges.
*(Special educational needs and disability code of practice: 0 to 25 years Statutory guidance for
organisations which work with and support children and young people who have special
educational needs or disabilities, January 2015)
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Looked After Children
Schools and their governing boards have an important role to play in supporting Local Authorities
to discharge their duty under Section 22 (3A) of the Children Act 1989 to promote a ‘Looked After
Child’s educational achievement
This audit is designed to be used in conjunction with the DfE guidance, ‘Supporting Looked After
Learners’, to assist governing boards in ensuring that the needs of looked after children (LAC) are
addressed.
It is hoped that this document will support the gathering of evidence, the monitoring and evaluation
of policy and procedure and enable an effective, focused response to the issues for looked after
children, in order to promote more positive outcome.
Under the Children Act 1989 a child is ‘looked after’ by a Local Authority if they are (i) in the care
of the Local Authority by virtue of a Care Order (Section 31) or an Interim Care Order (Section 38)
or (ii) provided with accommodation by the Local Authority by voluntary agreement with their
parents for more than 24 hours (Section 20) or (iii) subject of an emergency protection order for
their own protection (Section 44).
The Children and Young People Act, 2008 requires a governing board of a maintained school to
appoint a member of staff as the Designated Teacher (DT) to promote educational achievement of
Looked After Children who are on the school roll.
The governing board must also ensure that the Designated Teacher (DT)
• is a qualified teacher
• receives appropriate training to acquire and keep up to date the necessary skills and
knowledge to understand and respond to the specific teaching and learning needs of LAC
• is given appropriate level of support to fulfil their role
• is a member of the teaching staff with appropriate seniority, professional experience and
status to provide leadership, training, information and advice to others about the teaching
and learning needs of LAC
• contributes to the deeper understanding of everyone in the school who is likely to be
involved in supporting LAC to achieve.
• contributes to the deeper understanding of everyone in the school who is likely to be
involved in supporting LAC to achieve.
• role is monitored to demonstrate it is being implemented efficiently to ensure the school
has a clear overview of the educational needs and progress of LAC on roll; the school
policies reflect the needs of LAC; resources are allocated to support the DT to carry out
the role to benefit all LAC on roll
• submits an annual report to the governing board – enabling governors to make
judgements about the role of the DT in the context of wider school planning in relation to
levels of progress, patterns of attendance & exclusions, issues arising from Personal
Education Plans, the use of Pupil Premium, whether the needs of gifted & talented and
Special Education Needs pupils are being met.
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Questions the governing board needs to
ask:
1

How many children in the school are in
care?

2

Do you have specific information about
how Looked After Children (LAC) are
performing compared to their peers?

3

If there is a gap between Looked After
Children and their peers, what action is
being taken?

4

Do all looked after children have an up to
date Personal Education Plan? (PEP)

5

Is the designated teacher available to
attend relevant meetings e.g. PEP
meetings and Statutory review of
arrangements? If not why not?

6

What is the take up of extra-curricular
activities by Looked After Children?

7

Are alternative study support
opportunities such as homework clubs
available for Looked After Children?
What is the take-up?

8

How does the school charging policy
ensure good take-up of trips away for
Looked After Children?
What is the take-up?

Response

Action needed
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Questions the governing board needs to
ask:

9

Is the curriculum flexible enough to
increase accessibility for vulnerable
pupils?

10

How does the school ensure that Looked
After Children are set challenging
targets?

11

Is the governing board aware of whether
Looked After Children have been entered
for exams?
If not what alternative has been offered?

12

What are the overall attainment levels of
Looked After Children in the school?
Consider here progress in relation to
Fischer Family Trust estimates.
How many Looked After Children have
been excluded in the previous 12
months? How does this compare with
other exclusions?

13

14

How does the governing board ensure
that Looked After Children are enabled to
make their views known?

15

How does the school’s SEN policy
acknowledge the needs of Looked After
Children?

Response

Action needed
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Questions the governing board needs to
ask:
16

How many Looked After Children have a
statement of SEN?

17

How do children who have missed school
receive support?

18

How do the school’s anti-bullying and
behaviour policies ensure support for
Looked After Children?

19

What are the unauthorised absence
levels of Looked After Children in the
school? How are these monitored and
addressed?

Response

Action needed

School governors and Trustees can make a positive difference to how children in care experience school. Governors can ensure that the needs
of Looked After Children are considered at the planning and policy level and through monitoring and evaluation

Post Audit Action Plan
ACTIONS
NEEDED

Lead

Implemented

Measurable impact

What will success look like?

Fully
embedded
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English as an Additional Language
English as an additional language (EAL) refers to learners whose first language is not English.
The learner may already be fluent in several other languages or dialects. The term ‘English for
speakers of other languages’ (ESOL) is used in post-16 provision.
Pupils learning EAL are not a homogeneous group and always should be aware of the possible
variations between individuals and groups. Pupils come from diverse linguistic, cultural and
educational backgrounds. These variations are significant when interpreting the overall attainment
and achievement of EAL learners. Learners will be at different stages of English language
acquisition (from complete beginner to advanced bilingual), but even those at the same stage of
English acquisition will have different backgrounds and needs. Some will be literate in other
languages and might already have developed concepts in other subjects, such as science and
mathematics, through another language. Others will have had little or no formal education and
might not be literate in any language. Some will be gifted or, talented; others will have learning
difficulties and/or disabilities.
The progress and attainment of all EAL learners, including those who are advanced bilingual
learners, should be closely monitored so they are doing as well as they can. The cognitive
challenge should remain appropriately high and not be reduced because the English language
demand has been reduced. EAL learners’ conceptual thinking may be in advance of their ability to
speak English.
Teaching and learning
Specialist EAL support should be available for new arrivals from qualified teachers or teaching
assistants who have received appropriate training and support. More advanced learners of
English should have continuing support in line with the varying needs as they develop
competencies over time.
Class/subject teachers should plan collaboratively with EAL support teachers or teaching
assistants. There should be a focus on both language and subject content in lesson planning.
Curriculum
All EAL learners have a right to access the National Curriculum and the Early Years’ Foundation
Stage. This is best achieved within a whole school context. Pupils learn more quickly when
socialising and interacting with their peers who speak English fluently and can provide good
language and learning role models.
Any withdrawal of EAL learners from a mainstream class should be for a specific purpose, time
limited and linked to the work of the mainstream class; the subject/class teacher should be
involved in all the planning.
Leadership and management
The school improvement and development plan should have clear objectives and strategies for the
needs of EAL learners. An audit tool comprising of questions for governors follows.
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The school has robust, timely and sensitive
systems for collecting contextual data for
mid phase and newly arrived pupils,
including previous schooling, medical
history, first language (L1), other
languages spoken, literacy in L1 etc.

A3

Evidence

‘A’ – amber – the evidence is partially in place

A member of SLT is responsible for
overseeing the provision for EAL learners,
ensuring that all staff are aware of the
possible barriers to learning facing these
children and young people and how to
overcome these. EAL policy is in place.

A2

‘R’ – red – the evidence is not in place

The school improvement and development
plan has clear objectives and strategies for
ensuring the attainment of minority ethnic,
newly arrived and more advanced EAL
pupils.

A1

A) Leadership and Management

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required

English as an Additional Language

G
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Composition of pupil groups is monitored
to ensure that EAL learners are not placed
inappropriately or over represented in
lower sets. EAL pupils are accurately
represented on G&T register.

There are clear policies and procedures for
pupils arriving outside the normal
admission times including information
gathering, induction, pupil support and
feedback to parents/carers. These pupils
are effectively assessed to identify gaps in
learning.

A6

A7

Evidence

‘A’ – amber – the evidence is partially in place

The school’s CPD cycle includes regular
provision for training for all staff related to
the induction, assessment and ongoing
support for learning and teaching EAL
pupils.

A5

‘R’ – red – the evidence is not in place

Additional funding for EAL learners is
deployed strategically and is used to
support newly arrived EAL learners. The
deployment of additional funding is
monitored to ensure that it is adding value.

A4

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required
G
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Bilingual strategies are in place – children’s
linguistic and cultural experience used to
support learning and aid motivation.

Targeted pupils have agreed language
development and challenging curricular
targets and these are used to inform
planning

The school staff is clear on the differences
between SEN and EAL so that EAL
learners are not grouped or taught
inappropriately

B3

B4

B5

Evidence

‘A’ – amber – the evidence is partially in place

The curriculum is culturally sensitive and
provides opportunities for pupils to discuss
issues of identity and ethnicity.

B2

‘R’ – red – the evidence is not in place

Monitoring and evaluation of planning,
teaching and learning extends to all areas
of the curriculum and the outcomes are
used to inform future school improvement
planning with reference to EAL learners.

B1

B) Quality of Teaching

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required
G
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Teachers and support staff have an
understanding of the different learning
styles of their pupils and adapt their
teaching accordingly, creating positive
learning opportunities that engage pupils in
active learning.

The curriculum actively promotes
fundamental British values or universal
values

B7

B8

Evidence

‘A’ – amber – the evidence is partially in place

The school analyses attainment data by
ethnicity and L1 to ensure an accurate
picture of progress and attainment across
all years.

‘R’ – red – the evidence is not in place

C1

C) Data

Pupils are grouped within classes in such a
way as to support both their progress in the
subject and their language development

B6

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required
G
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Progress EAL pupils make influences
decisions on spending and priorities.

C3

The school makes effective provision for
EAL pupils to take examinations in home,
community and heritage languages
(secondary schools only)

D3

Evidence

‘A’ – amber – the evidence is partially in place

Targets are set for the attainment of all
groups of minority ethnic, newly arrived
and more advanced EAL pupils overall and
progress is rigorously monitored.

D2

‘R’ – red – the evidence is not in place

EAL pupils are identified and appropriate
provision is made for them.

D1

D) Achievement of pupils

Behaviour, exclusion and attendance data
is analysed on a regular basis to ensure
that there is no over-representation of
minority ethnic, newly arrived and more
advanced EAL learners.

C2

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required
G
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Underachieving minority ethnic, newly
arrived and more advanced EAL pupils are
targeted for support at key enrichment
activities such as homework clubs and
revision clubs and their attendance is
monitored.

Evidence

Classroom and corridor displays positively
reflect the languages, experiences and
heritages of minority ethnic, newly arrived
and more advanced EAL pupils.

E3

‘A’ – amber – the evidence is partially in place

The school creates opportunities to ensure
that parents/carers of minority ethnic,
newly arrived and more advanced EAL
pupils are equipped to support their
children’s education, for example, by
providing information evenings, workshops
and support packs

E2

‘R’ – red – the evidence is not in place

The school’s ethos is welcoming,
respectful, understanding and supportive of
all communities

E1

E) School culture, partnerships with parents and community

D4

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required
G
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Translation/interpretation services are used
where appropriate in communication with
parents/children.

E5

Evidence

‘A’ – amber – the evidence is partially in place

The school understands and implements
the duties set out in the Equality Act, 2010
and ensure that staff, pupils and
parents/carers are aware of their role in
ensuring that the school’s equality
objectives are understood and met.

F2

‘R’ – red – the evidence is not in place

The school ensures that it has robust
policies and systems in place for
recognising, recording, addressing and
preventing racial bullying and that these
policies and systems and understood and
acted on by all members of the school
community.

F1

F) Behaviour

The school actively engages minority
ethnic, newly arrived and more advanced
EAL pupils by involving them in all aspects
of school life and in seeking their views in a
variety of ways.

E4

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required
G
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Rigorous racial harassment and anti –
bullying policies are in place to keep
children safe.

F5

Evidence

‘A’ – amber – the evidence is partially in place

EAL, pupils are represented in all aspects
of school life such as school council,
school teams, gifted and talented
initiatives.

F4

‘R’ – red – the evidence is not in place

The school actively engages newly-arrived
bilingual pupils by involving them in all
aspects of school life, seeking their views
in a variety of ways.

F3

Question
R

A

Rating

‘G’ – green – the evidence is fully implemented

Action required
G

EAL Learning Walk
Systems that could be in place:
Use of working walls & displays to accelerate learning
•
•
•
•
•
•
•
•
•
•
•
•

Multi-lingual displays
Key visuals to explain key concepts/vocabulary
Culturally inclusive displays
A focus on language development is evident (and on working walls – use of talk frames and
prompts)
Success criteria on display
Displays reflect the ethnic, cultural, linguistic and religious backgrounds of pupils;
Displays include global perspectives;
Displays challenge bias, racism and stereo-typing;
Displays reflect purpose for learning as well as guidance for parental involvement, taking
account of the diversity of parents;
Displays are initiated by pupils as well as adults and celebrate collaborative as well as
individual work;
Cross-curricular links are evident
Communicate to parents and other visitors what the pupils are learning

The learning environment
•

•
•
•
•
•

Reading materials in the school and class library include positive role models, reflect and
value diversity, include fiction as well as non-fiction from a range of cultures (local and
global) and explore a range of issues such as equality, justice, migration, displacement, etc.
and challenge bias and stereotyping and racism;
Reading material includes dual language and community language books, newspapers and
magazines;
A wide range of ICT, including listening posts, recording devises are available for children
to use.
Teaching resources reflect diversity
Resources are easily accessible for all, including early stage EAL learners and encourage
independency
Furniture arrangement facilitates flexible use of groupings for teaching and learning
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Mental Health, Stress and Wellbeing
Mental health and wellbeing are vital to the ability of children and young people to thrive and
achieve. One in ten young people have some form of diagnosable mental health condition and it
is well recognised that children with a mental health problem face unequal chances in life.
The governing board should recognise that Health and Safety Executive statistics consistently
show that education is one of the three occupations experiencing the highest levels of work related
stress. Furthermore, the governing board recognises that excessive workload is a key cause of
work related stress. Left unaddressed, stress can cause a range of mental and physical health
conditions.
Schools, therefore, have a key role to play in addressing these issues. In particular, boards of
governors and trustees are responsible for ensuring the best possible outcomes for children and
young people and the health and welfare of the staff in the school.
Support from the governing/trust board, as well as other school leaders, is essential to ensure that
measures to promote emotional health and wellbeing are embedded in the organisation. The
commitment to address issues around mental health and welfare, including the causes of work
related stress, needs to be referenced within a range of school plans and policies, including the
School Improvement and Development Plan and safeguarding, PSHE and SMSC policies, as well
as staff policies, for example appraisal, sickness absence, work life balance etc.
This following audit tool has been produced to enable governing and trust boards to demonstrate
their commitment to supporting the mental health and wellbeing of both staff and pupils. This
commitment from the board emphasises the importance of addressing work/school related causes
of stress and mental health conditions and establishing robust mental health provisions for staff
and pupils and the need to ensure an informed and rigorous equalities culture. In Multi Academy
Trusts, the Scheme of Delegation should identify those aspects of mental health, stress and
wellbeing which the local advisory board/local governing board should incorporate into their
monitoring process.
It needs to be recognised that there are many terms relating to mental health related issues, which
encompass the following:
• Mental health
• Emotional health
• Wellbeing
• Social, Emotional and Mental Health difficulties
The audit tool does not seek to identify the range of issues faced by young people and staff, but
gives an overview of questions governors can ask of the professional staff.
The Green Paper, ‘Transforming Children and Young People’s Mental Health Provision’ gives a
fuller definition of the terminology used.
The audit tool highlights the main responsibilities of the governing or trust board in this area and
provides a RAG rated self-assessment for governors and trustees to assess their school’s input
into the mental health and wellbeing agenda and to see if any action is required in order to
improve practice.
The following documents highlight the range of governors’ and trustees’ responsibilities in relation
to mental health, stress and wellbeing:

100

Health and Safety at Work etc. Act, 1974
Where the local authority is the employer, the governing board has responsibilities for the health,
safety and welfare of staff as ‘persons in control of premises’. This involves taking steps to ensure
that the mental health of staff is not damaged by being at work, e.g. through work related stress.
Where the governing/trust board is the employer, it has additional responsibilities towards the
health and safety of staff, and must ensure ‘so far as is reasonably practicable’ the health, safety
and welfare at work of its employees.
Management of Health and Safety at Work Regulations, 1999
Requirement to assess the risk of stress related ill health arising from work activities and, under
the Health and Safety at Work Act, 1974, to take measures to control that risk
School Teachers Pay and Conditions Document, 2017
This document requires boards and headteachers to have regard to the need for headteachers
and teachers to be able to achieve a satisfactory balance between the time required to discharge
their professional duties and the time required to pursue their personal interests and caring
responsibilities outside work. All boards and executive leaders should ensure they adhere to the
STPCD limit for directed time of 1265 hours. (This is also referenced in the Governance
Handbook, 2017)
Thriving at work - The Stevenson / Farmer review of mental health and employers, 2017
This report recommends the introduction of mental health standards for employers:
•

Produce, implement and communicate a mental health at work plan

•

Develop mental health awareness among employees

•

Encourage open communications about mental health and the support available when
employees are struggling

•

Provide employees with good working conditions and ensure they have a healthy work life
balance and opportunities for development

•

Promote effective people management through line managers and supervisors

•

Routinely monitor employee mental health and wellbeing

Equality Act, 2010 and Schools – departmental advice for school leaders, governing bodies
and Local Authorities, May 2014
Governing boards need to be compliant with the requirements of the Equality Act, 2010. The Act
places on them the requirement to:
•

Eliminate unlawful discrimination, harassment and victimisation

•

Advance equality of opportunity between people who share a protected characteristic and
those who do not

•

Foster good relations between people who share a protected characteristic and those who do
not
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Disability is one of the Protected Characteristics under the Act. Disability is defined as a ‘physical
or mental impairment which has a substantial and long term effect on a person’s ability to carry out
normal day to day activities’.
Employers also have to make reasonable adjustments for employees that have a disability
DfE Governance Handbook, 2017
•

•

The Education and Inspections Act, 2006 places a duty on boards of governors to promote
wellbeing. Wellbeing is defined as:
• Physical and mental health and emotional wellbeing
• Protection from harm and neglect
• Education, training and recreation
• The contribution children make to society
• Social and economic wellbeing
Section 38 of the Act explains which issues the board needs to consider, reassuring
themselves that pupils are being cared for and protected from harm while in school

•

The guidance ‘Mental Health and Behaviour in Schools’ addresses how schools could identify
and support pupils whose behaviour suggests they may have unmet mental health needs

•

Boards should have regard to the principles and recommendations in three independent
reports about removing unnecessary workload in relation to marking, planning and resources
and data management

Public Health England – The link between pupil health and wellbeing and attainment – a
briefing for headteachers, governors and staff in education settings – November, 2014
Maintained schools have statutory duties to promote children and young people’s wellbeing and
statutory responsibilities to provide a curriculum that is broadly based and meets the needs of all
pupils.
Children’s wellbeing is influenced by a range of factors and includes their subjective feelings as
well as social, physical and psychological aspects of their lives. Consequently, schools are key
places for shaping general wellbeing. The health and wellbeing of children and young people
contributes to their ability to benefit from good quality teaching and achieve their full academic
potential.
Common Inspection Framework, 2015
Inspection is primarily about how well individual children and learners benefit from the education
provided by the school. In making judgements, inspectors will pay particular attention to the
outcomes for various groups of pupils. These groups include:
•

Disabled children and learners and those with special educational needs

•

Children and learners with medical conditions

Pupils’ health and wellbeing is a key part of whole school effectiveness as well as the obvious
benefits for pupils. In judgements around the quality of leadership and behaviour, the following
points are highlighted:
•

Ofsted reported a close correlation between the grades schools were awarded for overall
effectiveness and their grade for PHSE
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•

The quality and nature of relationships are key to engendering a sense of belonging and pupils
liking school, which influences students’ wellbeing readiness to learn

•

Pupils’ sense of belonging to school is a key determiner of their wellbeing and is high in
schools where children feel safe and have lower levels of bullying

Schools have to demonstrate how effectively leadership and management enables all pupils to
overcome specific barriers to learning, for example through effective use of the pupil premium and
sports premium, and the extent to which leaders and managers create a positive ethos in the
school.
Future in Mind, Protecting and improving our children and young people’s mental health
and wellbeing, 2015
Future in Mind emphasises the importance of the mental health of our young people and sets out
the government’s approach to improve services and outcomes. The strategy outlines that physical
activity can contribute to improved outcomes and the impact of physical activity on emotional
health. Used effectively, the PE and Sport premium can contribute to ensuring that pupils are less
stressed, have high esteem and good mood
Promoting children and young people’s emotional health and wellbeing, Public Health
England, 2015
This document presents eight principles designed to promote emotional health and wellbeing in
schools, including the role played by leadership and management, and gives examples of local
practice
Transforming Children and Young People’s Mental Health Provision, December, 2017
The DfE has produced a Green Paper on children’s mental health with the key aims relating to
schools outlined as follows:
•

•

A mental health expert in every school and college. The designated lead will be a trained
member of staff who is responsible for the school’s approach to mental health. They will:
• Oversee the help the school gives to pupils with mental health problems
• Help staff to spot pupils who show signs of mental health problems
• Offer advice to staff about mental health
• Refer children to specialist services if needed
A mental health support team working with schools and colleges

Exclusion from maintained schools, academies and pupil referral units in England, DfE,
September 2017
The statutory guidance around exclusions includes the following statements:
•

Disruptive behaviour can be an indication of unmet needs. Where a school has concerns
about a pupil’s behaviour, it should try to identify whether there are any causal factors and
intervene early in order to reduce the need for subsequent exclusion. In this situation, schools
should consider whether a multi-agency assessment that goes beyond the pupil’s educational
needs is required.
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•

The headteacher should take account of any contributory factors that are identified after an
incident of poor behaviour occurs. For example, where it has come to light that the pupil has
suffered bereavement, has mental health issues or has been subject to bullying.

Children and Families Act, 2014
Governing boards are required to make arrangements to support pupils with medical conditions
and have regard to statutory guidance.
Other legislation
•

Section 36 of the Education and Inspections Act, 2006 – the governing board should promote
the wellbeing of pupils at the school

•

Section 175 of the Education Act, 2002 provides a duty on maintained schools to safeguard
and promote the wellbeing of pupils

•

Section 10 of the Children’s Act, 2004 provides a duty for schools to cooperate with Local
Authorities to improve the wellbeing of children and young people, including physical and
mental health and emotional wellbeing

104

How is the impact of this monitored and
measured?

Are appropriate policies in place that
support the mental health of staff and
pupils?

How is a safe environment fostered that
encourages pupils and staff to seek help
when needed?

3

4

5

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

What provisions are in place to promote
wellbeing and positive mental health?

2

‘R’ – red – the evidence is not in place
fully implemented

Does the School Improvement and
Development Plan include objectives
linked to improving, supporting and
responding to the mental health of staff
and pupils?

1

Question

Mental health, stress and wellbeing

Mental health, stress and wellbeing audit tool
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How is the impact of spending on mental
health provision monitored and how is this
measured?

How does the school engage with external
agencies to enhance mental health
knowledge, interventions and provision?

Are governors aware of relevant legislation
and research and is this used to inform
practice?

What accredited training do staff access
and how do they share knowledge with the
whole school?

8

9

10

11

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

How does the school spend this allocated
money? What improvements has the
allocation secured?

7

‘R’ – red – the evidence is not in place
fully implemented

How much money is allocated for children
with social and emotional needs and
support for staff?

6

Question
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Is there a plan in place to engage and
communicate information regarding mental
health to parents and carers?

What support is given to parents and carers
of pupils with mental health needs?

How are staff, pupils, parents and carers
encouraged to share their views to
influence how the school addresses mental
health and emotional wellbeing, including
provision provided?

How does the school respond to feedback
from staff, pupils, parents and carers, and
take suggestions forward?

14

15

16

17

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

How are skilled support staff identified, and
how do they share their knowledge with
other teaching staff?

13

‘R’ – red – the evidence is not in place
fully implemented

Has a senior lead professional been
identified to oversee the provision of mental
health, stress and wellbeing in schools?

12

Question
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How is the governing board kept up to date
with new legislation, DfE guidance and
evidence relating to mental health?

How does the school implement its
Behaviour Policy to ensure that procedures
and practices are fair and meet the
requirements of the Equality Act, 2010?

How do governors ensure that the school
meets the needs of children with mental
health needs when they are at risk of
exclusion or going through an exclusion
process?

20

21

22

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

How is bullying with regard to mental health
dealt with in the school?

19

‘R’ – red – the evidence is not in place
fully implemented

How is stigma challenged, be it from pupils,
parents or staff?

18

Question
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How is the attendance of pupils with mental
health needs tracked and monitored? How
is this data reported to governors?

How are lessons differentiated for individual
pupils’ social, emotional and mental health
needs?

How are homework expectations and
deadlines managed for pupils with mental
health needs?

27

28

29

‘R’ – red – the evidence is not in place
fully implemented

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

How are pupils with mental health needs
supported in schools?

26

25

24

How does the school raise awareness of
mental health, to enable pupils to develop
an understanding of mental health, enable
identify
the school
with
pupilsand
How
own needs
their
to recognise
them does
needs?
health
mental
those of others, as well as how to support
after
look
other
each
students are
all themselves?
that
know
youand
How do
aware of the support they can access?

Pupil specific

23

Question
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How does the school teach about metal
heath and emotional wellbeing?

How are enrichment and extra-curricular
opportunities made accessible to pupils
with mental health needs?

How has the use of the PE and Sports
Premium contributed to improved mental
health and pupil wellbeing?

33

34

35

‘R’ – red – the evidence is not in place
fully implemented

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

How is the progress and attainment of
pupils with mental health needs monitored
and tracked?
What practical support is available for
pupils with mental health needs to support
them during the school day?

31

32

How are the successes and achievements
of all pupils, including those with mental
health needs, recognised and celebrated?

30

Question
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How are the successes and achievements
of all staff, including school leaders,
recognised and celebrated?

Is Continual Professional Development
(CPD) available to ensure that staff receive
training relevant to the mental health
requirements of their role and also to help
them develop in their role?

What is the impact of CPD on pupils’ and
staff members’ mental health and
wellbeing, and how is this measured?

38

39

40

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

What support is available for staff with
mental health needs?

37

‘R’ – red – the evidence is not in place
fully implemented

How does the school raise awareness of
mental health to enable staff to develop an
understanding of mental health, enable
them to recognise their own needs and
those of others, as well as how to support
each other and look after themselves?

Staff specific

36

Question
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What practical support is given to staff with
mental health needs?

Do governors include the wellbeing of the
headteacher as part of the Performance
Management process?

Is the governing board notified about
reported incidents of violence, bullying or
harassment of staff and the action taken to
address this?

Does the school have access to a
counselling line for employees and is this
promoted?

43

44

45

46

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

Does the staff performance management
process ensure that staff wellbeing is being
discussed and addressed?

42

‘R’ – red – the evidence is not in place
fully implemented

How is the impact of CPD on mental health
provision monitored?

41

Question
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Have the DfE workload review group
reports been communicated to staff and
how are school leaders acting on the
recommendations for reducing workload?

Is training provided for senior leaders in
order for them to support staff with mental
health issues?

How does the senior leadership team and
governing board ensure a good work life
balance for all staff?

Has the governing board instigated a
wellbeing survey of staff and acted on any
key issues?

49

50

51

52

Evidence
R

A

Rating
G

‘G’ – green – the evidence is

Action required

‘A’ – amber – the evidence is partially in place

Has the governing board instigated a stress
audit of staff and has this been used to
inform the stress risk assessment?

48

‘R’ – red – the evidence is not in place
fully implemented

Are appropriate policies in place that
support the mental health of staff and
tackle the work related causes of stress
and mental health conditions?

47

Question

Succession Planning
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Succession Planning
A succession plan is a component of good HR planning and management. Succession planning
acknowledges that staff, governors and trustees will not be with an organisation indefinitely and it
provides a plan and process for addressing the changes that will occur when they leave.
Most succession planning focuses on senior leadership positions; however all key positions should
be included in the plan. Key positions can be defined as those positions that are crucial for the
operations of your organisation and because of skill, seniority and experience will be hard to
replace.
Succession planning is all about identifying and developing potential leaders for the future. If a
key leader suddenly departed the organisation, with a succession plan in place there would be
someone ready to step up to the role. This is applicable whether relating to your governing board
or to the school’s senior leadership team. But, if you haven’t planned a proper succession system,
finding an appropriate and prepared replacement can be a very difficult task.
What the DfE says….
Use active succession planning to ensure the board, and the whole organisation, continues to
have the people and leadership it needs to remain effective.
Succession planning arrangements should be in place so that any change in the chair does not
impede the board’s effectiveness. Although the regulations do not place any restrictions on this,
boards should consider carefully how many times they re-elect their chair to a new term of office.
In some circumstances, a change of chair may be necessary for the board to remain invigorated
and forward looking.
With effective succession planning in place, it can be beneficial for strong chairs to move on to
another school or trust after a reasonable time (e.g. two terms of office). This can help to share
expertise across the system and prevent boards stagnating or individuals gaining too much power
and influence solely through their length of service. (Governance Handbook January 2017)
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What deters people from taking on school leadership?
The following table identifies some common themes;
Headteacher/CEO
Overwhelming demands of the job
It takes 20 years to reach headship
Shortage of suitable candidates
Schools wait for talent to emerge – they
don’t seek out leaders
Behaviour and attitude of chair or
governing board
Previous or existing head or chair of
governors, an impossible act to follow
Level of responsibility

Chair of Governing /Trust Board
Overwhelming demands of the job –
and the time to do it
It can two years to feel confident
enough to take it on
Governors are not effectively prepared
for the role
Governors hope someone else will
volunteer and governing bodies don’t
develop potential leaders
Behaviour and attitude of head or
governing board
Previous or existing chair impossible act
to follow
Level of responsibility

For the individual, succession planning can make life much more interesting as it opens up a
range of opportunities for personal development.
For the governing board and school, succession planning ensures its future strength and
effectiveness. It is easier to achieve succession planning in a school or governing board with a
fairly stable workforce or membership.
The benefits of good succession planning include;
•
•
•
•
•
•

A means of ensuring the organisation is prepared with a plan to support service and
business continuity when key people leave.
A continuing supply of qualified and motivated people (or a process to identify them) who
are prepared to take over when the current chair of governors or senior staff and other key
people leave the organisation.
An alignment between your organisations vision and your human resources that
demonstrates an understanding of the need to have appropriate staffing to achieve
strategic plans.
A commitment to develop career paths for employees which will facilitate your organisations
ability to recruit and retain top performing employees and volunteers (governors/trustees).
An external reputation as an employer who invests in its people and provides opportunities
for advancement.
A message to your staff and governors that they are valuable.
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Some challenges to succession planning include;
•
•
•
•
•
•
•
•

The size of your organisation – some have so few positions that they may not have the
ability to offer the opportunity for advancement: employees with the potential and the desire
to advance their careers may move to larger organisations as a result.
Lack of financial resources – employees may leave for better salaries and benefits offered
in other workplaces.
In some cases, senior leaders and governors are staying on in their positions despite the
fact that the skills needed for the job may have changed or they are no longer making a
meaningful and productive contribution to the organisation.
Indiscriminate inclusion of employees in the succession plan including those who are
disinterested, unmotivated or lack the capacity to advance.
Inadequate training and development resulting in an employee or governor who is not
prepared for promotion.
A plan that does not promote people in a timely fashion, leading potential successors to
leave the organisation to seek new opportunities
Poor communication – resulting in confusion within the organisation as staff speculate
about what the succession plan really is.
Potential candidates for promotion cannot be guaranteed that they will be promoted; a lot
depends on the timing and needs of the organisation.

Succession Strategy for the Governing Board/Board of Trustees
Attracting new governors
Don’t wait for vacancies to arise before developing effective recruitment strategies.
Action
The governing board
encourages governors
to stay and develop
leadership skills

Strategy
•
•
•
•
•
•
•

The governing board
reaches out to the
community

•
•
•

Agree and publish a shared vision
Sign up to a code of practice
Build relationships built on mutual trust and
respect
Encourage all governors to participate
Change roles regularly to ensure everyone gains
experience across a wide range of work
Audit governing board skills and development
needs
Review structures regularly to ensure that
workload and experience are shared
Publicise the work of the governing board –
newsletter, presence at parents’ evenings
Approach and build relationships with local
companies and community groups
Invite potential governors as observers or appoint
them as associate members
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Developing the new governor
Effective induction of new governors is crucial to ensure retention on the governing board.
Action
The governing board
ensures new
governors are made
welcome

Strategy
•
•
•
•
•

Develop and implement an induction policy
Identify an individual to oversee the induction of
new governors
Identify those people with leadership potential and
interest in developing it
Encourage the early adoption of additional
responsibilities by those with relevant potential
Attend relevant training

Taking additional responsibility
An effective governing board motivates and enables all its members to play an active part in
school improvement and strategic development.
Action

Strategy

The governing board
knows and deploys the
skills, experience and
interests of all
governors

•
•

Conduct a skills, experience and interests audit
Match governors’ skills experience and interests to
known and anticipated roles and tasks – but
enable new challenges by swapping roles as
experience grows

The governing board
creates opportunities
for governors to take
on additional
responsibilities and
develop leadership
skills

•

Review structures and ways of working to create
opportunities for governors to take on additional
responsibilities (e.g. working parties, task groups)
Encourage more experienced governors to mentor
new governors

•
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Growing as a team leader
Leading a team in the governing board can mean chairing a committee
Action

Strategy

The governing board
defines and agrees the
role of the chair, chair
of committee

•
•

Agree and publish a job description
Ensure clear parameters of delegation of authority
and reporting back procedures (terms of
reference) (scheme of delegation) less formally for
working parties and task groups.

The governing board
identifies and nurtures
the governor’s
leadership skills

•

Identify governors with the potential to become
leaders
Encourage them to take these roles
Enable shadowing of more experienced team
leaders
Offer support and mentoring
Encourage attendance at relevant training
Give feedback and opportunity to reflect on what
has gone well and what could be improved

•
•
•
•
•

Developing the role of the vice chair
The role of the vice chair offers plenty of scope to develop leadership skills
Action

Strategy

The governing board
defines the role of the
vice chair

•
•

Agree and publish a role description
Agree the term of office of the vice chair prior to an
election and record it

The vice chair actively
develops knowledge,
skills and
understanding to share
the workload with the
chair

•

Review the chair’s workload to establish which
tasks the vice chair could take on
Attend relevant training
Through discussions with one or more other
governors, including the chair identify what has
gone well and what could be improved

•
•
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Being an effective chair of governors
An effective chair of governors gives a clear lead in organising and evaluating the governing
board’s work, valuing the contribution of all members and staff
Action

Strategy

The governing board
defines the role of
chair

•
•

Agree and publish the role description
Agree the term of office of the chair prior to an
election and record it

The chair actively
develops knowledge,
skills and
understanding to share
the workload with the
vice chair and other
members of the
governing board

•
•
•
•
•
•

Attend relevant training
Keep up to date
Seek a mentor
Share workload with vice chair and other members
Network with other chairs
Contribute where appropriate to governance
beyond the school (e.g. localities, federations or
clusters)
Seek feedback from headteacher, vice chair and
governors on their own performance
Encourage regular review of the effectiveness of
governing board structures and working practices

•
•
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Appendix 1. Succession Planning Audit Tool for Staff
The plan will generally include a combination of training and developing existing staff, and external recruitment.
No
1.

2.

3.
4.

5.

6.

7.
8.

Description
Assess the organisation’s current and future needs based on your
strategic development plan (School Improvement and Development
Plan).
Prepare a chart that identifies the key positions and individuals in the
organisation and or others that are important to your organisation such as
volunteers. (Governors/Trustees).
Identify all the areas of expertise that are fundamental for the leadership
of your organisation and its departments and determine who, internally
fits the bill (or has the potential to learn the relevant skills).
Consider job description and person specification for newly created roles
Analyse what expertise gaps are left, for example what areas do your
chosen managers need to work on to get to the level you need them to
be.
Challenge your pool of high potential staff members by assigning higher
level projects. It will give them extra experience and you can evaluate
their skills.
Conduct regular appraisal and give performance feedback.

Offer adequate internal and external training, for employees to prepare
them for progression and expand their knowledge and skill set.
Consider looking externally if there is no one suitable within your
organisation.

Notes
SIDP

See appendix 1 Capacity Chart

See appendix 2 Succession
Planning Chart

Appraisal process

Evaluate and assess all staff
members to ascertain those who
have the skills or the potential
along with the desire to be
promoted to existing or new
positions
Training plan
Recruitment/HR agency
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Appendix 2. Capacity and needs assessment (Example)
Existing People
and/or New
Positions or Skills

Headteacher/
George Clark

Who is likely to
leave (retirement,
end of contract)
and when

New positions to
be created

Positions likely to
become obsolete

Retiring
Summer 2020

Skills and
knowledge to be
developed

Notes

Two potential
senior leaders with
potential, more
training and
development
needed

Need to advertise
the post externally
to attract strongest
field

HR Manager
Autumn Term 2019

Finance Director/
Paul Green

James Walker

Need to advertise
the post externally
to attract strongest
field
Peter Jones/
Deputy Finance
Director training being
undertaken

Retiring
Summer 2020

IT Development
Lead – (budget
staff planner)
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Appendix 3. Succession Plan Example

Current

CEO

Headteacher

Deputy
Headteacher

Teresa
Brown

George
Clarke

Claire Frank

Tentative
retirement
date
Ready
Now

Head of
English
Depart’
Charles
Dickson

Head of
Maths
Depart’
Carol Smith

Summer
2020
Ben
Johnson

Finance
Director

Chair of
Governors

HR
Manager

Paul Green

David Walker New
position

Summer
2020

Claire Frank

External
Recruitment

Carol Smith

Almost
ready 1
year
(training

Jeremy
Wright

Peter Jones

ongoing)

High
Potential
1 to 3
year

Julie Jones
Jane
Reynolds

Johnny
Ballas

Chris Lewis
Michaela
Stephens
John Denton

(Training
plan to be
provided)
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School Finance Definitions
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School Finance Definitions
A
Age weighted pupil unit (AWPU)
AWPU is the rate local authorities set to allocate basic entitlement funding for pre-16 pupils in
mainstream schools. Basic entitlement is a compulsory factor which must be used in the funding
formula.
Asset
Something owned by the education establishment and available for
use - often separated into two categories:
Non-Current - an asset that will be used for the long term, generally more than 12 months, e.g.
ICT Equipment
Current - an asset to be used in the near future, generally less than 12 months, e.g. Cash held in a
bank account
Authority proforma tool (APT)
The APT is the spreadsheet local authorities use to submit their agreed mainstream pre-16
schools block funding formula to the Education and Skills Funding Agency.

B
Basic entitlement or Basic per-pupil entitlement (BPPE)
See AWPU.

C
Capital Expenditure
Money used to purchase or improve a Non-Current Asset
Capital Income
Money provided to fund Capital Expenditure, or proceeds from the sale of a Non-Current Asset
Cash Transaction
A transaction that isn't classed as a Credit Transaction, e.g. Donation received, pupil dinner
monies
Credit Transaction
A transaction where payment is not made or received immediately, e.g. raising an invoice for
letting the cricket pitch

D
Dedicated schools grant (DSG)
The DSG is paid by the Education and Skills Funding Agency to local authorities, and is the main
source of pre-16 schools funding. It is allocated on a financial year basis. The DSG has historically
been divided into three blocks: the schools block, the high needs block and the early years block.
From 2018 to 2019 there is a fourth block, the central services block (CSSB).
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Deprivation
Deprivation is a compulsory funding factor in local authorities’ mainstream pre-16 schools block
funding formula that directs funding to the most deprived pupils.

E
Early years block
The early years block of the DSG covers the free entitlement for 3 and 4 year olds, and
disadvantaged 2 year olds.
Early years funding
This applies to private, voluntary and independent providers, and to schools or academies with a
nursery class. This is paid directly by local authorities to early years providers, including
academies and maintained schools, through the early years national funding formula (EYNFF).
Early years pupil premium (EYPP)
This is additional funding for early years settings to improve the education they provide for
disadvantaged 3 and 4 year-olds.
Element 3
Another term for high needs top-up funding, see high needs top-up funding.
English as an additional language (EAL)
This is an optional funding factor in local authorities’ mainstream pre-16 schools block funding
formula.
ESFA
The Education and Skills Funding Agency, an executive agency of the Department for Education
(DfE).
Exceptional premises factors
Local authorities can apply to ESFA to use exceptional factors relating to premises in their
mainstream pre-16 schools block funding formula.

F
Free school meals (FSM)
Arrangements by which children from low income households are provided with a free meal while
they are at school.

Funding factors
Local authorities can use up to 14 funding factors in 2018 to 2019 to form their mainstream pre-16
schools block funding formula.
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G
General annual grant (GAG)
This is the term used to describe the revenue funding allocated to academies on an academic
year basis.

H
High needs block
The high needs block of the DSG covers place funding for special schools and academies, top-up
funding for high needs pupils, alternative provision and education otherwise than at school, and
funding for local authority central SEN services.
High needs place funding
This applies to mainstream schools and academies with a designated special unit or resourced
provision, plus special schools, and special academies.
High needs top-up funding
This is additional funding paid directly by the commissioning local authority for some high needs
pupils.

I
Income deprivation affecting children index (IDACI)
The income deprivation affecting children index (IDACI) measures the number of children in a
given area who are under the age of 16, and live in low income households. Local authorities’
mainstream pre-16 schools block funding formula can use a combination of IDACI categories
and/or free school meals data to allocate their funding under the deprivation factor.

L
Lagged funding
A term used to describe funding based on the previous year’s schools census. For example,
funding for 2017 to 2018 for most academies was based on census data from the autumn 2016
census. Funding for 2018 to 2019 for most academies is based on the autumn 2017 census.
Liability
An amount owed to someone else, by the educational establishment
Lump sum
An optional funding factor in local authorities’ mainstream pre-16 schools block funding formula.

M
Minimum funding guarantee (MFG)
The MFG is a protection against changes in per pupil school budget share (SBS) funding between
academic years.
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Mobility
An optional funding factor in local authorities’ mainstream pre-16 schools block funding formula.
‘Mobility’ refers to pupils who started the school at an unusual time during the last three academic
years, that is not in August or September (or not in January for pupils joining in reception).

N
National non-domestic rates (NNDR)
NNDR are business rates incurred by academies.
Notional SEN budget
A notional budget identified by local authorities which can be used for high incidence, low cost
pupils with special educational needs.

P
Payable
Someone that the educational establishment owes money to...this is an
example of a liability and is also called a Creditor
PE and sport grant
The PE and sport grant is additional funding given to publicly-funded schools in England to
improve physical education (PE) and sport in primary schools.
Post-opening grant (POG)
Free schools, studio schools and university technical colleges (UTCs) are provided with a POG to
reflect the additional costs of establishing a new publicly-funded school.
Pre-16 funding
Usually associated with revenue funding for reception to year 11 pupils.

Prior attainment factor
An optional funding factor in local authorities’ mainstream pre-16 schools block funding formula, it
often acts as a proxy indicator for low level, high incidence special educational needs.
Private finance initiative (PFI) factor
An optional funding factor in local authorities’ mainstream pre-16 schools block funding formula.
The purpose of this factor is to support schools that have unavoidable extra premises costs
because they are a PFI school, or to cover situations where the PFI ‘affordability gap’ is delegated
and paid back to the local authority.
Pupil number adjustment (PNA)
An adjustment process for academies that receive funding based on estimated pupil numbers, to
make sure funding more accurately reflects the actual pupil numbers present during the year.
Pupil premium grant
Pupil premium is a grant for publicly funded schools in England to raise the attainment of
disadvantaged pupils.
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R
Receivable
Someone who owes the educational establishment money…this is another example of a Current
Asset and is also called a Debtor
Resourced provision
Resourced provision within mainstream academies is where education takes place mainly in the
classroom, but pupils are either withdrawn to a resource for specialist input, or teachers from the
resource deliver specialist help to the child within the classroom.
Revenue Expenditure
Day to day running costs, e.g. Salary Costs
Revenue Funding Data Collection (RFDC)
RFDC is the annual collection of pupil data for institutions funded on estimated pupil numbers.
Revenue Income
Money provided to fund revenue expenditure, e.g. Budget Share or GAG Funding

S
School budget share (SBS)
SBS forms the majority of the general annual grant (GAG) and is calculated by ESFA using the
funding factors determined by the local authority.
Schools block
The schools block of the DSG relates to pupils in national curriculum year groups reception to 11
at mainstream schools and academies, who are not in a special unit or resourced provision.
Schools forum
The schools forum is a body comprising representatives of maintained schools, academies, and
early years providers within a local authority area, together with other local partners and
stakeholders.
Sparsity
An optional funding factor in local authorities’ mainstream pre-16 schools block funding formula.
Schools that are eligible for sparsity funding must be small schools, and they must be located in
areas where pupils would have to travel a significant distance to an alternative, if the school
closed.

Split site
An optional funding factor in local authorities’ mainstream pre-16 schools block funding formula.
The purpose of this factor is to support schools which have unavoidable extra costs because the
school buildings are on separate sites.
Start-up grant (SUG)
On opening, SUG is paid to sponsored academies. It is intended to contribute to costs, such as
leadership, as a new academy grows towards full capacity.
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U
Universal infant free school meals (UIFSM)
The UIFSM grant is funding for schools to provide free school meals to all pupils in reception, year
1, and year 2.
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Jargon Buster

Jargon Buster
360°
A
AfA
AFH
AfL
AoA
APP
APS
ASC
L
ASP
ATL
B
BAP
BME
C
CAF
CEO
CFO
CiC
CIF
CIF
CLA
CoC
o
CPD
CW
D
DBE
DBS
DDA
DFC
DfE
DHT

360° Review
endnote 1

see

Achievement for All
Academies’ Financial
Handbook
Assessment for Learning
Articles of Association
Assessing Pupils’ Progress
Average Point Score
Association of School and
College Lecturers
Analyse School
Performance
Association of Teachers and
Lecturers see endnote 2
Behaviour & Attendance
Partnership
Black or Minority Ethnic
Common Assessment
Framework
Chief Executive Officer
Chief Financial Officer
Children in Care
Common Inspection
Framework
Condition Improvement
Fund
Children Looked After
Community Cohesion
Continuing Professional
Development
Collective Worship
Diocesan Board of
Education
Disclosure & Barring
Service
Disability Discrimination Act
Devolved Formula Capital
Department for Education
Deputy headteacher

DP
DSL
E
EA
EAL
EBac
c
EBD

Data Protection
Designated Safeguarding
Lead
Education Act
English as additional
language
English Baccalaureate

Emotional & Behavioural
Difficulties
EEF Education Endowment
Foundation
EFA Education Funding Agency
EHC Education, Health and Care
EHC Education, Health and Care
P
Plan
EP
Educational Psychologist
ESC Extended Schools’
o
Coordinator
EFS Education and Skills
A
Funding Agency
ESO English for Speakers of
L
Other Languages
EWO Education Welfare Officer
EY
Early Years
EYF Early Years’ Foundation
S
Stage
F
FAQ Frequently asked questions
FASN Freedom Autonomy for
A
Schools National
Association
FE
Further Education
FFT
Fischer Family Trust
FGB Full Governing Board
FoI
Freedom of Information
FSM Free School Meals
FSP Family Support Process
FSW Family Support Worker
FTE
Full Time Equivalent
G
GAG General Annual Grant
G&T Gifted and Talented

GBS
E
GCS
E
GMB

GTP
H
HE
HEI
HLT
A
HI
HMC
I
HMI
HR
HT
I
IEB
IEP

Governing Board Self
Evaluation
General Certificate of
Secondary Education
General Municipal
Boilermakers (Support Staff
Union)
Graduate Teacher
Programme
Higher Education
Higher Education Institute
Higher Level Teaching
Assistant
Hearing Impaired
Her Majesty’s Chief
Inspector of Schools
Her Majesty’s Inspector of
Schools
Human Resources
Headteacher

Interim Executive Board
Individual Education Plan
(SEN pupils)
iGCSE International General
Certificate of Secondary
Education
IiP
Investors in People
INSE In Service Educational
T
Training
IoG
Instrument of Government
ISCG Information for School and
College Governors
ISR
Individual School Range
ICT
Information &
Communication
Technologies
ITT
Initial Teacher Training
K
KPI
Key Performance Indicator
KS
Key Stage 1, Key Stage 2,
1/2
etc.
L
LA
Local Authority
LAB
Local Academy Board
LAC Looked After Children
LAD Local Authority Designated
O
Officer

LDA

Learning Difficulty
Assessment
LDD Learning Difficulties or
Disability
LDG Local Delivery Group
LGB Local Governing Board
LGBT Lesbian, Gay, Bisexual,
Q
Trans and
Queer/Questioning
LGP Local Government Pension
S
Scheme
LLE
Local Leader of Education
LLG
Local Leader of Governance
LMS Local Management of
Schools
LMS Local Management of
S
Special Schools
LSA
Learning Support Assistant
LSC
B
LP
M
MAT
MDA
MDS
MFL
MLD

Local Safeguarding
Children’s Board
Lead Practitioner
Multi Academy Trust
Mid Day Assistant
Mid Day Supervisor
Modern Foreign Languages
Moderate Learning
Difficulties

N
NAH National Association of
T
Headteachers
NASU
National Association of
WT
Schoolmasters/Union of
Women Teachers
NC
National Curriculum
NCA National Challenge Adviser
NCT National College for
L
Teaching & Leadership
NEE Not in Education,
T
Employment or Training
NEU National Education Union
see endnote 2
NfER National Federation for
Educational Research
NGA National Governance
Association

NLE
NLG
NOR
NPQ
H
NQT
NSL
NUT
NVQ
O
Ofste
d
Ofqu
al
OT
P
PAN
PEP
PGC
E
PI
PIB
PM
PPA
PRP
PRU
PSA
PSH
E
PT
PTA
Q
QA
QTS
R
RAG
RAIS
E
RAP
RoG

National Leader of
Education
National Leader of
Governance
Number on Roll
National Professional
Qualification for Headship
Newly Qualified Teacher
National System Leader
National Union of Teachers
see endnote 2
National Vocational
Qualifications
Office for Standards in
Education
Office of Qualifications &
Examinations Regulation
Occupational Therapy
Published Admissions
Number
Personal Education Plan
Post Graduate Certificate in
Education
Performance Indicator
Pre-Inspection Briefing
(Ofsted)
Performance Management
Planning, Preparation and
Assessment
Performance Related Pay
Pupil Referral Unit
Parent Support Adviser
Personal Social Health and
Economic education
Part Time
Parent Teacher Association
Quality Assurance
Qualified Teacher Status
Red, Amber, Green scoring
Reporting and Analysis for
Improvement through
School Self-Evaluation
Raising Attainment Plan
Review of Governance

RPA

Raising the Participation
Age

RSC

Regional Schools’
Commissioner

S
SACR
E
SATs
SCC
SCIT
T
SCR
SDP
SDP

Standing Advisory Council
for Religious Education
Standard Assessment Tests
Schools Causing Concern
School - Centred Initial
Teacher Training
Single Central Record
School Development Plan
Senior Designated
Professional
SEA Social & Emotional Aspects
L
of Learning
SEN Special Educational Needs
SENC Special Educational Needs
o
Coordinator
SEN Special Educational Needs
D
and Disability
SFV Schools Financial Value
S
Standard
SGOS School Governors’ One
S
Stop Shop
SIAM
Statutory Inspection of
S
Anglican and Methodist
Schools
SIC
Statement of Internal
Control
SIDP School Improvement and
Development Plan
SLA
Service Level Agreement
SLD Severe Learning Difficulties
SLE
Specialist Leader of
Education
SLT
Senior Leadership Team
SMS Spiritual, Moral, Social and
C
Cultural (Development)
SOA School on a page
P
SoS
Secretary of State
SPA Spelling, Punctuation and
G
Grammar
SRE Sex and Relationships
Education

SSE
T
STPC
D
T
TA
TP
U
URN
UPN
V
VA
VA
VC
VFM
VI
VLE
VTR
W
WBL
WTL
Y
YP

School Self Evaluation
Tracker
School Teachers’ Pay and
Conditions Document
Teaching Assistant
Teachers’ Pensions
Unique Reference Number
Unique Pupil Number
Value Added
Voluntary Aided
Voluntary Controlled
Value for Money
Visually Impaired
Virtual Learning
Environment
Vulnerable to Radicalisation

Work Based Learning
Whole Time Equivalent
Young People

1

360° review is an HR tool for a
professional feedback opportunity
that enables a group of co-workers
to provide feedback on an
employee’s performance. Coworkers usually include the
manager, several peers, reporting
staff, and functional managers with
whom the employee works
regularly. For chair of governors, it
would include other governors and
the headteacher.
2

National Education Union is the
amalgamation of ATL and the
NUT.

